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Over the past 15 years, college and universities in Washington State have taken 
significant steps to initiate green practices and better prepare their students to live 
and work in this “sustainability century.”  In 2016-17, our Curriculum for the 
Bioregion initiative surveyed 47 campuses across the state to identify where and 
how sustainability is emerging in all aspects of campus life. The first statewide 
report of its kind, “Strengthening Sustainability on Washington’s Campuses” 
offers a snapshot of our individual and collective progress, as well as our 
challenges, related to making our campuses models of sustainability teaching and 
learning, campus operations, and wider community outreach.  
 

Our survey data and follow-up interviews reveal a growing array of new degree 
programs in environmental and sustainability studies (pp. 8-10), diverse student-
led initiatives (pp. 28-29), and impressive growth in centers and institutes focusing 
on sustainability and environmental justice (p. 25). Further, we describe several 
initiatives that represent nationally significant, path-breaking work. As we look to 
the future, given the largely volunteer, grass-roots nature of most sustainability 
endeavors on campus, we need to continue to find fresh ways to build, sustain, or 
rekindle momentum for sustainability endeavors.   
 

Please put this report to good use! Read it. Share it. Use it to call together the 
sustainability-interested community on your campus to reflect on your own 
progress and identify your next steps. Thank you!  
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Introduction

Meet “Mo,” a mobile teaching lab that Cascadia College uses to support 
tours of the campus wetlands and to teach students about the importance 
of soils to ecosystems. The teaching team here is science faculty member 
Midori Sakura and Dylan Kline and Alicia Bradley, students in the Bachelor 
of Applied Science in Sustainable Practices. Photo: Cascadia College. 

In myriad ways, college and university campuses function  
like small towns or cities. They have populations and work-
forces, governance structures and services, buildings, bud-
gets, infrastructure, and food, energy, water, transportation, 
and waste systems. Like towns or cities, campuses shape the 
way people perceive and interact with their surroundings. 
Further, they can have local, regional, national and even 
international, identities.  

Now imagine if college and university campuses were models
—even beacons—of  sustainability thought and practice. 
Campus communities would be engaged in ongoing inquiry 
and dialogue about what a sustainable future entails. Faculty 
members and student-affairs professionals would collabora-
tively develop both the curriculum and the co-curriculum to 
prepare graduates, as professionals and citizens, to make 
meaningful choices and contributions in what is becoming 
the century of sustainability challenges. Colleges and uni-
versities, in partnership with local governments, businesses, 
organizations and each other would be innovation hubs and 
testing grounds for bold sustainability ideas and actions. 
They would be generative design-labs whose work would 
reimagine how we live, work, and play. Are we there? Not 
yet, but this report will demonstrate that in the past decade, 
campuses across the state of Washington have made impres-
sive strides in these directions—and more promising work is 
on the horizon.  

Over the past 30 years, all sectors of society have begun to 
develop new approaches that reflect a lighter footprint on 
Earth. Further, there are emerging conversations and innova-
tive thinking about how to foster more resilient human com-
munities and how to sustain the ecosystems on which they 
depend. At all levels of the educational ladder, educators 
increasingly realize their critical role in preparing students to 
live and work in a century of change and challenge, where 
students will need not just technical know-how, but also the 
inner capacities, the outward skills, and the enduring resolve 
to engage long-term in sustainability-minded activity. 

Sustainability in higher education began emerging in the 
1990s and early 2000s, largely catalyzed by international 
events and declarations. Agenda 21 of the 1992 Rio Earth 
Summit affirmed that higher education institutions had a 
critical role to play in advancing society toward a path of 
sustainability. Then, in 2004, the United Nations declared 
the Decade of Education for Sustainable Development from 
2004 to 2015 with the overall goal of integrating the values 
inherent in sustainability into “all aspects of learning to  
encourage changes in behavior that allow for a more sustain-
able and just society for all.”1 As the Decade came to 

1     United Nations Educational, Scientific, Educational and Cultural 
Organization. (2006) Framework for the United Nations Decade for 
Education for Sustainable Development International Implementation 
Scheme. Paris, France: UNESCO. 

a close, a five-year Global Action Programme was launched 
to continue these efforts, underscoring the United Nations 
Educational, Scientific and Cultural Organization (UNESCO)’s 
continuing commitment to advancing sustainable develop-
ment and sustainability education. 

The actual integration of sustainability ideas and practices 
into curricula, campus operations, and campus life, how- 
ever, is a much more decentralized and grassroots endeavor. 
Sustainability on our campuses has depended on both the 
initiative and the collaborative efforts of institutional lead-
ers, faculty and staff, students, and partner organizations. 
Regional and national sustainability networks and consortia 
can be supportive, but individual campus initiatives are  
what make a lasting difference to students and surround- 
ing communities.

Since the early 2000s in Washington State, individual col-
leges and universities have created an impressive variety 
of sustainability plans and projects. This report provides a 
synthesis of recent sustainability progress and trends in the 
state over the past decade. Our findings address sustainabil-
ity in three core areas of campus life: curriculum and faculty 
development, planning and administration, and campus 
and community engagement. This information will be useful 
for campus leaders, faculty, staff, students, and community 
partners who have an interest in advancing sustainability on 
campus. As the authors of the first longitudinal state-wide 
study of its kind, we hope these findings will prompt conver-
sations about your campus’ strengths and opportunities for 
improvement, spark new ideas, and inspire you to build new 
campus and community partnerships.
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About the Study
Since its founding in 2005, Curriculum for the Bioregion has 
aimed to build connections among campuses in Washington 
and nearby states that promote the integration of sustain-
ability across the curriculum and throughout all aspects of 
the campus community. Periodically, the Curriculum for the 
Bioregion staff and steering committee have assessed both 
the progress and the challenges of the sustainability enter-
prise on campuses in order to glean ideas for new program-
matic work. Through campus visits, surveys, and “think tank” 
convenings, the Curriculum for the Bioregion staff has peri-
odically gathered data regarding the development of sus-
tainability initiatives on campuses, first in the Puget Sound 
region and subsequently throughout Washington State. 
Figure 1. summarizes these data-gathering occasions.  

This report synthesizes data gathered from the 50 campuses 
in Washington that have been actively involved in Curriculum 
for the Bioregion activities; taken together, these campuses 
compose nearly all undergraduate institutions in the state. 
Most recently, we gathered information from two online sur-
veys in 2012 and 2016, and conducted follow-up interviews 
with selected sustainability leaders. For the online surveys, 
we asked a sustainability leader or group of leaders familiar 
with sustainability initiatives on their respective campuses to 
provide data on behalf of their institution. Comparing the 
2006, 2012, and 2016 data reveals trends and differences 
across institutions and across years.

Introduction

The Curriculum for the Bioregion Steering Committee 
helped formulate questions for both the 2012 and 2016 
surveys. Larry Geri, a faculty member in public administration 
at The Evergreen State College, assisted with survey design 
and management of the online survey tool. The research 
and analysis for this report was partially supported by E3 
Washington and an “Educator to Educator” grant from the 
U.S. Environmental Protection Agency Region 10.2  Appendix 
A provides a list of our involved institutions and their partic-
ipation in various surveys over the past 11 years. Appendix 
B provides the survey questions posed in 2012 and 2016. 
Appendix C acknowledges our 2016 survey respondents. 
Appendix D lists the Curriculum for the Bioregion Steering 
Committee members and Appendix E provides background 
on the Curriculum for the Bioregion initiative. 

                                                             We are well aware that 
surveys like this and 
our small community 
of informants cannot 
identify all the sustain-
ability initiatives under-
way on a campus; we 
know there may be  
errors of omission on 
their part—and ours. 
At the same time, we 
feel this report offers 
an important snapshot 
in time of sustainability 
progress and challeng-
es on our campuses.

It is important to note 
that the term “sustain-
ability” is continuously 
evolving and carries   
different meanings for 
different individuals 
and in different con-
texts. We see sus-      

                                                             tainability as a broad 
field that includes theory and practice related to the health 
and well-being of ecosystems (on which all life in the bio-
sphere depends) and the health and well-being of human 
communities, including healthy economies and the ongoing 
quest for equity and social justice. 

2     E3 Washington: Educators for the Environment, Equity and the 
Economy is a volunteer-led non-profit organization that is the environmen-
tal and sustainability education association for the State of Washington. 
Its EPA-funded grant “Educator to Educator Initiative” supported state 
environment and sustainability education leaders in Washington, Alaska, 
Idaho, and Oregon in the development of model programs for “class-
room-to-community-and-back environmental and sustainability education” 
in the Pacific Northwest.

Timeline of Data Sources 
 

 

 

 

 

 

 

Figure 1. Timeline of data sources. Curriculum for the Bioregion gathered the data in 
partnership with E3 Washington as indicated. 
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Figure 1. Timeline of data sources. Curriculum for the Bioregion gathered the data with E3 Washington as indicated.  
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Executive Summary
Beginning in the late 1990s and early 2000s, sustainability 
ideas and practices began to appear across all aspects 
of campus life in Washington: in the curriculum, research, 
campus operations and planning, and student life. Since 
the early 2000s, sustainability initiatives have greatly accel-
erated on many, but not all, campuses in the state. Our 
survey data and follow-up interviews from 50 campuses 
revealed these indicators of progress.

Curriculum: The clear majority of campuses in Washington 
State have integrated sustainability concepts and content 
into the curriculum in some way, either through individual 
courses, specific degree programs, or in the case of a few 
institutions, through college-wide learning outcomes and 
general education requirements. Taken together, more than 
80 new degrees or concentrations have been created or sig-
nificantly revised to include sustainability content since the 
year 2000, with more slated to be developed. One commu- 
nity college in the state, Whatcom, has established a sustain-
ability course-requirement for the A.A.S. degree.

Faculty development: Nearly all institutions have offered 
some form of faculty support to pursue professional and 
curriculum development opportunities to integrate sustain-
ability material into their courses or to develop entirely new 
courses. Several campuses have formed formal faculty learn-
ing communities to initiate or expand sustainability across 
the curriculum.

Sustainability committees or task forces: Well over half  
of institutions in the state either have a formal sustainability 
committee or informal working group to help coordinate 
sustainability efforts; however, there has been some erosion 
in active committees in the past five years.

Sustainability plans: Approximately one-third of colleges 
and universities have adopted stand-alone sustainability 
plans, but half have included sustainability language in  
their campus strategic plans.

Participation in national networks and tracking programs: 
Half of the campuses have joined the Association for the 
Advancement of Sustainability in Higher Education (AASHE) 
at some point in the past decade, but somewhat fewer  
campuses are members today. Twenty-one campuses  
currently participate in AASHE’s Sustainability Tracking  
and Rating System (STARS) and 19 have joined the 
Presidents’ Climate Leadership Commitments led by  
the Second Nature organization.  

Public statements: One-third of institutions have incorpo-
rated sustainability language into their mission and values 

statements, and increasingly, sustainability language includes 
themes of social equity as well as environmental protection.

Centers and institutes: One-third of the institutions  
surveyed have special centers or institutes to advance  
sustainability on their campus and/or in the wider region,  
reporting a combined total of 23 centers and institutes 
across the state.

Student engagement: A majority of campuses have student 
groups working on sustainability initiatives, with at least 50 
student sustainability-related clubs and organizations identi-
fied across the state.  

Campus spaces: Nearly all the campuses reported having 
spaces on their campus where sustainability practices are 
featured, such as organic farms, special gardens, green build-
ings, or ecological restoration sites. Campuses are increas-
ingly installing interpretive displays that explain the features 
of green buildings, special gardens, or natural areas.

Community outreach: Well over half the campuses have 
developed some form of community outreach regarding 
environmental or sustainability-related issues. These activities 
ranged from conferences and TEDx events to service-learn-
ing projects with longstanding community partners.

Emerging phrases and concepts: Recognizing that the term 
sustainability is a continuously evolving idea, we asked our 
respondents to articulate concepts or phrases that are now 
part of sustainability conversations and initiatives. The most 
frequently mentioned words and phrases were: environ- 
mental justice, social justice, diversity, equity, resilience,  
and sustainable practices. 

Challenges: We also asked our respondents what challenges 
they were facing. The challenges most frequently mentioned 
were: securing funding; working with existing academic 
structures; gaining stable administrative support; increasing 
faculty interest and engagement; realizing greater coordi-
nation among faculty and campus units; securing additional 
faculty time to work on sustainability-related endeavors; 
working with competing initiatives; maintaining student  
interest; and recruiting more sustainability champions.

Next steps: Despite ongoing challenges, our respondents 
identified abundant ideas for the next steps they were 
planning on their campuses. These included coordinating 
and expanding sustainability in and across the curriculum; 
providing more professional development opportunities for 
faculty; establishing additional ways to engage students in 
sustainability, and working to further institutionalize sustain-
ability on campus.
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Executive Summary

Overall Trends in Sustainability Initiatives
While sustainability has been widely integrated across all 
campus sectors, the extent of integration and types of 
initiatives undertaken differ dramatically from one institu-
tion to another. Some institutions have dozens, in some 
cases, hundreds, of faculty members, staff, and students 
engaged in a wide range of initiatives, as well as the 
involvement and leadership of many administrators. Other 
institutions report having only a few interested faculty and 
staff working to integrate sustainability into the curricu-
lum and campus life without much institutional support or 
interest from colleagues or key institutional leaders. Some 
campuses have a single student organization working on a 
particular campaign while others have several groups tak-
ing up various sustainability-related causes. Sustainability 
has broad support across disciplines and campus units at 
some institutions but remains confined to relatively few at 
others. Of course, most institutions’ sustainability progress 
falls somewhere in between these extremes. 

Overall, our survey respondents report that sustainability 
conversations and activities have been growing or holding 
steady at 93% of campuses in Washington State over the 
past five years (2011 to 2016), according to faculty, staff, 
and administrators from 47 institutions. Very few institutions 
reported declines in sustainability activities on their cam-
puses. Of the 47 colleges and universities surveyed in 2016, 
sustainability had reportedly grown at 19 (40%) campuses, 
held steady at 25 (53%) campuses, and diminished at 3 (6%) 
campuses (Figure 2).    

Sunflowers are planted on the Washington State University Organic Farm 
each season as part of a larger cut-flower garden. Community-Supported 
Agriculture (CSA) customers and the public pick from the flower garden 
from late July until the first frost. Photo: Washington State University.

In general, fewer campuses reported that sustainability 
activities were still growing on their campuses in recent 
years, and more campuses reported sustainability activities 

Figure 2. Sustainability activity on campus: general trends from 2011 to 2016. Reported by survey respondents in 2016 (n=47 institutions). 
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Executive Summary

have been holding steady. Figure 3. illustrates this trend. 
Based on responses from 22 institutions represented on both 
surveys in 2011 and 2016, 7 (32%) fewer campuses reported 
sustainability was growing in 2016 as compared to 2011, and 
9 (41%) more campuses reported holding steady in 2016 as 
compared to 2011. Furthermore, when these 22 colleges 
and universities were compared to the total 47 institutions in 
the 2016 survey, the trends were nearly identical, suggesting 
that the overall shift from sustainability growing, to holding 
steady, may hold true for the larger sample.   

The growth of sustainability interests and efforts may appear 
to be slowing down on many campuses across the state as 
compared to years prior, but this is highly context-dependent 
because institutions are at different stages with respect to 
building momentum for sustainability and carrying out spe- 
cific initiatives. Some campuses made big gains a decade 
ago and appear to be maintaining that growth. In this case,  
a shift to holding steady may signal maturation or institu-
tionalization of sustainability efforts on campus. For more 
institutions, however, sustainability initiatives have ebbed 
and flowed, often in conjunction with changes in faculty,  
administrators, or staff leadership and interest, and this 
tradeoff has been perceived as a net zero sustainability 
growth. According to several of our informants, the Great 
Recession (2007-2009) put significant strain on resources  
for sustainability-related projects.

Yet, sustainability initia-
tives continue to gain 
momentum at many 
Washington State col-
leges and universities. 
Our 2016 survey data 
and follow-up inter-
views in 2016-17 reveal 
that campuses were 
taking up sustainability- 
in-and-across-the- 
curriculum work,  
planning sustainability- 
related degrees or  
minors and incorpo-
rating sustainability 
concepts or topics into 
more courses across a 
wider range of disci-
plines. The support and 
leadership of adminis-
trators and dedicated 
faculty members have  

                                                             been key to these 
                                                             efforts. However, when 
                                                             administrative support 
was perceived to be lacking, respondents were more likely to 
report sustainability was diminishing or just holding steady. 
As we move through the different elements of campus sus-
tainability we will revisit some of these trends.

In 2008, Olympic College acquired a gem of an outdoor classroom in its 
own backyard: a 2.5 acre parcel of land overlooking the Port Washington 
Narrows of Puget Sound. The Barner Learning Landscape, named for  
the Bremerton family who resided there for much of the 20th century, 
is becoming a unique learning space for numbers of Olympic College 
classes. Photo: Olympic College.

                                                             been key to these Figure 3. Sustainability activity on campus: general trends in 2011 and 2016. Reported by survey respondents in  
2011 and 2016 (n=22 institutions).
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Curriculum and Faculty Development
When new societal imperatives emerge, campuses and their 
leaders search for ways their curricula can appropriately 
respond. In recent decades, we’ve seen significant changes 
in undergraduate curriculum with the emergence of women’s 
studies, global studies, ethnic diversity and pluralism, new 
STEM fields (especially information technology), and envi-
ronmental studies and subsequently, sustainability studies. 
Curricular responses might take the shape of new courses, 
new academic degree programs, and new graduation require-
ments. Even broader responses include institution-wide  
student learning outcomes and “across-the-curriculum”  
integration initiatives bolstered by faculty development pro-
grams. Sustainability has emerged in the curriculum in  
all these ways.

Colleges and universities throughout Washington have taken 
their own unique approaches to integrating sustainability 
into the curriculum. This section highlights findings from the 
following areas and also describes some notable initiatives:

• New degree programs: majors, minors, concentrations,  
 and certificates established or modified since 2000 to   
 include significant sustainability content (2016 data);

• Graduation requirements: incorporation of sustainability  
 into institution-wide graduation requirements (2012 and  
 2016);

• Student learning outcomes: incorporation of
 sustainability into institution-wide student learning   
 outcomes (2012 and 2016);

• Sustainability course designation: identification of   
 courses with substantial sustainability content in course  
 catalogs and on transcripts (2016);

• Sustainability literacy assessment: institutions assessing  
 students’ sustainability literacy (2016);

• Faculty development: opportunities for faculty members  
 to explore and share ideas for integrating sustainability  
 across the curriculum (2012 and 2016);

• Overall trends: an assessment of the growth of   
 sustainability in the curriculum (2016).

New Degree Programs
As sustainability emerged as a global imperative in the late 
1990s and early 2000s, campuses across the nation have 
responded by identifying and developing sequences of 
courses leading to special certificates or degrees with sus-
tainability features. We asked campus sustainability leaders 
in Washington to list degree programs or concentrations 
established since 2000 that involve sustainability, sustainable 
agriculture, energy systems, sustainability and justice, climate 
change/climate solutions, sustainable business practices, and 

related foci. In some cases, institutions reported that existing 
majors or minors were substantially revised to feature sus-
tainability concepts and issues. 

All told, since the year 2000, more than 80 degrees and con-
centrations have been established or significantly revised to 
include sustainability content. Of the 47 campuses represent-
ed, 27 (57%) reported new or revised degrees, including 15 
of 20 (75%) four-year institutions and 12 of 27 (44%) two-year 
institutions. Respondents also reported several degrees that 
were being considered at the time of the survey. Tables 1, 2, 
and 3 provide a complete list of degrees and concentrations 
reported, grouped by institution type. 

At the same time, seven (15%) campuses reported sustain-
ability-related degree programs or concentrations had begun 
but had been discontinued, with roughly equal proportions 
between two- and four-year institutions. Budget cuts and 
insufficient enrollment were the key explanations provided; 
however, several noted that their campuses were working to 
modify and relaunch these degree programs. See Tables 1, 2, 
and 3 on the following pages.

Students harvest lettuce at Highline College’s recently established Urban 
Agriculture certificate-program. Highline is one of many campuses in 
Washington that have recently established certificate- or degree-programs 
in sustainable agriculture. Photo: Highline College.



A 2016 - 2017 Progress ReportSustainability on Washington Campuses 8

Curriculum and Faculty Development

Table 1. continued on next page.

Table 1. Degree programs at four-year institutions with sustainability features established or revised since the year 2000.
*Indicates recent reorganization or reformulation with substantial sustainability material.

Antioch University Seattle M.A. Ed. Urban Environmental Education

Certificate Leadership in Edible Education

Central Washington University Minor Energy

B.S. or Minor Environmental Studies

B.S. Integrated Energy Management

Eastern Washington University B.S. or Minor Environmental Science

Gonzaga University B.A. or Minor Environmental Studies

Minor Sustainable Business

Northwest Indian College B.S. Native Environmental Science

Seattle Pacific University B.S. Appropriate and Sustainable Engineering

B.A. Global Development Studies

M.A. Social and Sustainable Management

Seattle University Certificate Sustainable Business

The Evergreen State College Programs of  
full-time integrated 
study

Evergreen does not require majors, but instead offers 
integrated programs of full-time study in sustainability 
and justice lasting 1, 2, or 3 quarters. Sustainability-
rich programs also appear in Food and Agricultural 
Systems, Business, Sustainable Art and Design, Culture 
and Media, Political Economy, and Energy Systems.

University of Puget Sound Secondary Major 
or Minor

Environmental Policy and Decision Making

University of Washington B.S. or Minor *Environmental Science and Terrestrial Resource 
Management

B.A. or Minor *Environmental Studies

B.A. *Community, Environment, and Planning

B.S. *Civil and Environmental Engineering

B.A. *Geography

B.S. or Minor Aquatic and Fishery Sciences

Minor Arctic Studies

Minor Climate Science

Minor Marine Biology

Minor Quantitative Science

Minor Climate Science

Minor Ecological Restoration

Minor Environmental Health

Minor Urban Ecological Design
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University of Washington Bothell B.S.                                                      Environmental Science

B.A. Environmental Studies

Minor Ecological Restoration

Pathway Conservation and Restoration Ecology

Pathway Conservation Science and Management

Pathway Earth Systems Science

Pathway Sustainability and Society

University of Washington
Tacoma

B.A. *Environmental Studies, renamed 
Environmental Sustainability in 2017

Washington State University
Pullman

B.S. Organic Agriculture

Minor Sustainable Development

Certificate C-NSPIRE Program: a certificate for graduate students 
providing an interdisciplinary perspective on the  
science of carbon and nitrogen cycles and related 
policy issues

Western Washington University B.A. or Minor Energy Policy and Management

Minor Energy Science

Minor Energy Policy

B.A. Business and Sustainability

Minor Sustainability Studies

Whitworth University Minor Environmental Studies

Educational 
Endorsement

Sustainability Education

Curriculum and Faculty Development

Table 2. continued on next page.

Table 2. Degree programs at two-year institutions with sustainability features established or revised since the year 2000.

Bellevue College Concentration Sustainability

Cascadia College A.A.S. Environmental Technology and Sustainable Practices

B.A.S. Sustainable Practices

Clark College A.S.-T Environmental Science

Clover Park Technical College A.A.S.-T Sustainable Building Science

Certificate Sustainable Interior Design

Certificate Sustaining a Green Program (within Early Education)

Edmonds Community College Field School Learn and Serve Environmental Field School

Concentration Restoration Horticulture

A.T.A. Energy Management

A.T.A. and 
Certificates

Everett Community College Endorsement Global Studies

Green River College A.A.S. Wildland Fire

Highline College Certificate Urban Agriculture

Lower Columbia College A.S. and A.S.-T Environmental Science

Sustainable Agriculture Education: Urban Agriculture
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General Education and Graduation 
Requirements
Both two-and four-year institutions strive to create general 
education requirements that build key proficiencies and a 
widened understanding of the world, while at the same time 
providing engaging and meaningful learning experiences  
for students. As new issues and needs emerge in society, 
inevitably academic leaders debate whether those issues  
and needs merit a new general education requirement for  
all students. In the past 30 years, many campuses have 
considered—and some have put in place—new requirements 
in areas such as diversity and cultural pluralism, information 
literacy, dialogue and deliberation, environmental studies, 
service-learning, interdisciplinary studies, and most recently, 
sustainability studies.

Of the 47 campuses represented in the 2016 survey, several 
institutions reported an interest in working toward a sus-
tainability requirement, but only two institutions  reported 
having done so—Washington State University and Whatcom 
Community College—but in quite different ways. 

In 2012, Washington State University instituted a system-
wide required general education course that usually includes 
a substantial environmental/sustainability component. “Roots 
of Contemporary Issues” (History 105) is a foundation course 
of the university’s UCore Program and is required of all WSU 
undergraduates. The course offers “depth, breadth, and 
integration of learning through an interdisciplinary approach 
to the history of global issues that affect human life on the 
planet in the 21st century,” according to our survey respon-
dent from WSU. The instructor or department has flexibility 
to choose which global issues to examine, but at least one 
fifth of the coursework focuses on the issue from a human- 
environment perspective and is commonly aligned with sus-
tainability concepts.   

In 2010, Whatcom Community College became the first 
institution in Washington State to formally adopt a sustain-
ability course requirement as part of its general education 
requirements for the Associate of Arts and Science degrees. 
The college offers a substantial menu of sustainability-rich 
“S” courses from which students can choose one to meet 
this degree requirement.

Curriculum and Faculty Development

Peninsula College Certificate Green Building

Seattle Central College A.A. and A.S. 
Emphasis

Shoreline Community College A.A.S.  and 
Certificate

Clean Energy Technology & Entrepreneurship

Certificate Sustainable Business Leadership

Skagit Valley College B.A.S., A.A.S.-T Environmental Conservation

A.A.S.-T and 
Certificates

Sustainable Agriculture Education

South Seattle College B.A.S. Sustainable Building Technology

Tacoma Community College Distinction Pathway Sustainability 

Whatcom Community College Certificate Sustainable Business 

Bioregional Food Systems

Table 3. New degrees or concentrations with sustainability features, in the planning stages in the 2016-17 academic year.

Highline College Certificate Sustainability 

Saint Martin’s University B.A. Environmental Studies

Washington State University Undergrad 
Certificate

University of Washington Bothell B.A. Environmental Studies (Revised)

B.S. Earth Systems Science

B.S. Conservation and Restoration Science

Minor Ecological Restoration

Minor Geographic Information Systems and Analysis

Water Resources Management and Sustainability 
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Student Learning Outcomes
Many campuses in Washington have designated  
college-wide student learning outcomes that cut 
across courses and disciplines. Of the 47 cam- 
puses represented in the 2016 survey, 10 (21%) 
reported having institution-wide learning outcomes 
that include sustainability or a comparable focus, 
roughly proportional between two- and four-year 
institutions. Sustainability concepts were included  
in outcomes such as global awareness, global per-
spectives, global consciousness, personal and social 
responsibility, and human relations and professional 
development skills. Two other institutions, Antioch 
University Seattle and Washington State University 
Tri-Cities, reported that sustainability concepts are 
consistently present within either rubrics or depart-
mental learning outcomes.

Examples of student-learning-outcomes language:

•  Central Washington University: Students will  
 become thoughtful and responsible members  
 of society and stewards of the earth.  

•  Edmonds Community College: Human relations  
 and professional development skills: act respon- 
 sibly in applying professional and academic  
 standards associated with personal wellness,  
 sustainable management of resources, and/or 
 with success in educational, workplace, community,  
 and group settings. 

•  Olympic College: Global perspectives: graduates  
 demonstrate an understanding of their own 
 region/bioregion and recognize that other parts 
 of the world are different in both physical and  
 human attributes and an understanding of uni- 
 versal processes involving both distribution and  
 circulation of resources and their byproducts.  

•  Pacific Lutheran University: Develop a habit of car- 
 ing for oneself, for others, and for the environment. 

•  Shoreline Community College: Global awareness  
 general education outcome: demonstrate know- 
 ledge of the impact of global interdependence on  
 the natural world.

•  University of Washington Tacoma: Global   
 perspective: students will develop an awareness  
 of the interrelationships among personal, local,  
 and global entities, as well as gain understanding  
 of issues of well-being and sustainability.

•  Whatcom Community College: Global   
 consciousness: the ability to assess how the   
 world and people’s lives are shaped by natural,  
 social and cultural interactions and processes.  

Integrating Sustainability Across the 
Curriculum with Faculty Learning 
Communities

A faculty learning community (FLC) is a group of faculty mem-
bers who explore a topic of mutual interest and share ideas 
and resources, and sometimes, produce collaborative prod-
ucts. Meeting over time, faculty learning communities can  
be a supportive as well as an effective grass-roots faculty- 
development and curriculum-development strategy. Since 2007, 
the Curriculum for the Bioregion initiative and several colleges 
and universities in Washington have created faculty learning 
communities to support a wide range of teachers as they 
introduce or strengthen sustainability content in their courses.  

Curriculum for the Bioregion has been creating and sup- 
porting faculty learning communities for the past 11 years. 
Usually a community meets several times in an academic 
year to share ideas for teaching activities or entire courses, 
and also to post their ideas in the project’s online curriculum 
collection. Most Curriculum for the Bioregion communities 
have been organized around academic disciplines, for exam-
ple, biology, chemistry, geoscience, English, mathematics, 
philosophy and religious studies, and sociology and anthro-
pology. Three interdisciplinary communities have explored 
“Sustainability and Service-learning,” “Sustainability and 
Contemplative Practice,” and “Teaching in an Age of  
Climate Consequences.” 

Several other institutions have formed intra-institutional  
faculty communities to advance sustainability-across-the- 
curriculum, some with grant support, others with institutional 
resources. In the past several years, such communities have 
emerged at these community colleges: Bellevue, Highline, 
Olympic, Pierce, and Whatcom, and these universities: 
Gonzaga, Pacific Lutheran, Seattle University, Western 
Washington, Washington State, and the University of  
Puget Sound. 

Faculty participants report on how generative it is to explore 
sustainability concepts both within and across their disci-
plinary boundaries. As one participant in Gonzaga’s Cataldo 
Project commented, the faculty community, “…allowed me  
to interact with colleagues from across the university in a  
way I otherwise, unfortunately, probably would not. It was 
illuminating to listen to colleagues discuss their own discipline 
and how sustainability fits into it. Through the discussions,  
I came away with numerous ideas to incorporate into my own 
courses—precisely because I was able to think about my own 
discipline in a new light, through the rich conversations.”

Curriculum and Faculty Development
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Sustainability Course Designation
With the integration of sustainability concepts and content 
across a broad range of courses, a number of campuses 
have moved to designating courses with significant sustain-
ability content in their catalogs of course offerings and/or 
identifying sustainability-rich courses on student transcripts. 
According to the 2016 survey, seven (15%) institutions offi- 
cially designate sustainability-rich courses in their course  
catalogs and two (4%) designate courses or, in the case of 
The Evergreen State College, credit-equivalencies on  
student transcripts. 

Sustainability Courses Designated in Course Catalogs

•  Antioch University Seattle
•  Cascadia College
•  Eastern Washington University
•  Peninsula College
•  The Evergreen State College
•  Washington State University Vancouver
•  Whatcom Community College

Sustainability Courses Designated on Student Transcripts

•  Cascadia College
•  The Evergreen State College

Sustainability Literacy Assessments
Advocates of sustainability education aspire to a future 
where all college and university students graduate as sustain-
ability-literate citizens and professionals. Among sustainabil-
ity staff and sustainability-involved faculty, there is modest 
but growing interest in ways to assess students’ sustainability 
literacy. However, there are not yet any widely practiced 
sustainability-assessment strategies nor a widely recognized 
single test of sustainability literacy among the many that 
are being developed. While many institutions have made 
substantial progress in incorporating sustainability content 
into various curricula, few have formally assessed students’ 
sustainability literacy.  

The most systematic sustainability-literacy assessment in 
Washington is conducted annually by Seattle University. 
Since fall 2013, incoming freshmen have completed an  
online survey that was developed internally. The university  
is planning to have each graduating class take the survey 
again beginning in Spring 2017, allowing for comparisons 
from freshman to senior year. The other assessments reported 
have been surveys administered to students on a single occa-
sion or through individual courses. As they consider a way to 
more formally assess their sustainability course requirement, 
Whatcom Community College has explored several differ-
ent sustainability literacy assessments, including the Global 
Sustainability Literacy Test, or “SuLiTest,” which has garnered 
interest from colleges and universities worldwide.

Supporting Faculty Development in 
Curriculum Integration
When the Curriculum for the Bioregion initiative was first 
under way in 2005, our campus visits and faculty surveys 
revealed a strong interest in ways to engage more faculty 
members and their courses with emerging sustainability 
ideas and concepts. Nearly everyone we interviewed agreed 
that developing sustainability-literate students across a 
range of majors and areas of professional study required an 
“across-the-curriculum” initiative. Further, faculty members 
articulated a strong interest in learning from one another 
within their own departments and institutions, as well as 
across institutions.  

Surveys conducted in 2012 and 2016 posed questions regard- 
ing the ways faculty members are supported in their effort 
to integrate sustainability into curriculum. In 2012, we asked 
“In the past decade, has your campus held any kind of 
professional development for faculty members on sustain-
ability-across-the-curriculum?” If yes, respondents were 
prompted to provide the approximate number of faculty 
involved and the source of funding for these activities. Of 
the 47 campuses surveyed, 25 (54%) reported having held 

Many campuses in Washington carry out longitudinal studies about  
sites on campus or nearby. Here, Pacific Lutheran University students 
investigate Clover Creek, a small lowland Puget Sound watershed. 
For the past 25 years, a multi-disciplinary team of faculty has shaped  
“Environmental Methods of Investigation” as a field course that  
integrates scientific analyses with social and political issues and often  
the humanities as well. Photo: Pacific Lutheran University.

Curriculum and Faculty Development



A 2016 - 2017 Progress ReportSustainability on Washington Campuses 13

professional development opportunities for faculty members 
on sustainability across the curriculum over the past decade 
(2002 to 2012). In 2016, we asked more broadly, “In the past 
five years, has your campus supported faculty members in 
their development of new sustainability-related courses and/
or the integration of sustainability-across-the-curriculum?” 
and provided a list of types of support institutions might pro- 
vide. Of the 47 campuses surveyed, 43 (91%) reported affirm- 
atively that their institutions supported this development in 
some way. Only one institution reported having not had any 
faculty involved in these activities, and three campuses did 
not respond to this question. Table 4. summarizes the differ-
ent types of support and campus responses for each type. 

The number of faculty members involved in  
faculty development activities varied consider-
ably across campuses. According to the 2012 
survey, approximately 600 faculty members  
had participated in sustainability-across-the- 
curriculum professional development events  
on their campuses over the course of the prior 
decade (2002 to 2012). However, some cam-
puses had only a few faculty members partic-
ipate in these events, while others had 50 or 
more faculty participants, with most campuses 
having an estimated 10 to 20 faculty members 
involved over that 10-year period. The campus-
es with participation from the most faculty dur- 
ing this time were University of Puget Sound, 
North Seattle Community College, Olympic  

                     College, and Pierce College. 

                     According to the 2016 survey, respondents 
                     estimated that more than 650 faculty mem-
                     bers were involved in sustainability course  
                     development or sustainability-across-the- 
curriculum activities in the five-year period (2011 to 2016). 
Again, there was disproportionate participation in these ac-
tivities across campuses, with nearly one-third of the estimat-
ed 650 faculty members teaching at one of three institutions: 
Bellevue College, The Evergreen State College, or Edmonds 
Community College. Respondents from one of these insti-
tutions remarked later in the survey that sustainability, “… 
is spread across the curriculum with a workshop offered for 
faculty at least once a year on ways to integrate sustainability 
into your courses,” indicating the potential influence that 
consistent, repeated professional development opportunities 
can have on integrating sustainability across the curriculum in 
the long term. Among the remaining institutions surveyed, 

Table 4. Support for faculty development to integrate sustainability into curriculum. Reported by survey  
respondents in 2016 (n=47 institutions). Percentages exceed 100% because institutions reported multiple  
types of support.

Type of Support for Faculty Development Number (Percent) of Institutions Offering 
This Type of Support

Support for faculty to attend workshops and conferences. 36 (77%)

A welcoming environment with general valuing of sustainability 
in and across the curriculum at the chair and/or dean-level.

29 (62%)

Creation of an on-campus sustainability institute or “faculty 
learning community” to integrate sustainability content 
into courses.

15 (32%)

Release-time and/or stipends for new sustainability-related 
course/curriculum/ program development.

13 (28%)

Curriculum and Faculty Development

                     College, and Pierce College. Undergraduate research student Christina Muller-Shinn measures tree growth within a  
permanent plot in The Evergreen State College forest reserve for a long-term study of 
carbon sequestration that involves several academic programs on campus. Faculty Dylan 
Fischer leads the project, which calculates the amount of carbon contained in the forest, 
and its increase from year to year. Photo: The Evergreen State College.
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Investigating Interdisciplinary Issues:  
The Integrated Assignment Program 
at Seattle Central College

Seattle Central has created an imaginative, low-cost 
strategy for engaging both students and their faculty 
members in the interdisciplinary study of 21st century 
issues. Recognizing how challenging it is to provide 
lower-division students with meaningful interdisciplin-
ary learning experiences, the college has established 
an “integrative assignments” program to enable 
students from different classes to explore a common 
theme from different disciplinary lenses.

Here’s how the program unfolds when “Water” has 
been the integrative theme. Faculty members from 
any discipline are welcome to join the program; usually 
about seven faculty and their classes participate. Four 
common assignments shape the students’ integra-
tive experience. Typically, the program kicks off with 
a provocative film, shown in the evening to reach as 
many students as possible; often the chosen film is 
Flow, which explores privatization of the world’s fresh 
water supply and initiatives that work toward sustain-
able and equitable solutions. A second assignment 
asks students to calculate their water footprint; the 
resulting raw data is shared with a statistics class to 
use in calculating water consumption stats in various 
ways. A third assignment brings all the involved classes 
together, mixing up the students into interdisciplinary 
working groups, who develop questions for further 
investigation, especially those relating to actions that 
address water problems. The student groups share 
their collaborative research in a poster-fair toward the 
quarter’s end; everyone’s invited—the campus commu-
nity and the wider public.

While “Water” has been the theme in many quarters, 
other themes including “Cotton” and “Food” have
been taken up. Four common assignments typically shape 
the students’ integrative work, but faculty are encour-
aged to involve their respective classes in additional 
collaborative projects. The integrated-assignments pro-
gram takes place every quarter and has now involved 
close to 15,000 students and faculty from 23 disci-
plines. “It has been an exciting way to engage students 
in significant world issues, foster student collaboration, 
and faculty collaboration as well,” comments the pro-
gram leader, sociology instructor Gregory Hinckley.  

the average was approximately 12 faculty members  
per institution spread over the course of five years.

In general, the majority of institutions in Washington 
State have offered support for faculty to attend  
sustainability-related workshops and conferences in  
the past five years and have administrative leaders that 
generally value sustainability in and across the curric-
ulum. Roughly one-third of campuses have created a  
special sustainability workshop or summer institute or 
faculty learning community; a few less have provided  
release-time or stipends for faculty to integrate sustain-
ability content into their programs and curriculum. While 
the number of faculty members involved has varied across 
campuses and across years, supporting faculty develop-
ment has remained an important element for campuses 
working to integrate sustainability into the curriculum.

Overall Trends in Faculty and  
Curriculum Development
Our 2016 survey posed the question, “Over the past five 
years, do you think sustainability in the curriculum has 
been growing, diminishing, or holding steady on your 
campus?” Our survey respondents reported that sustain-
ability continued to be integrated into the curriculum at 
colleges and universities across the state from 2011 to 
2016, though many observed that these efforts had not 
increased in recent years. Of the 47 institutions represented, 
20 (43%) reported that sustainability in the curriculum

Curriculum and Faculty Development

Students from several classes come together in mixed groups to  
brainstorm issues and questions for their team-investigations in  
the Integrated Assignments Program at Seattle Central College.  
Photo: Seattle Central College.
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Figure 4. Sustainability in the curriculum: general trends from 2011 to 2016. Reported by survey 
respondents in 2016 (n=47 institutions). 
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Figure 4. Sustainability in the curriculum: general trends from 2011 to 
2016. Reported by survey respondents in 2016 (n=47 institutions).

sustainability in the curriculum was “still up 
to individuals because [the institution] does 
not have a college-wide learning outcome 
linked to sustainability…and thus, no inspi-
ration to infuse this into curricula nor assess 
it.” Further, 2016 respondents again noted 
that, “Sustainability concepts and topics 
show up in the curriculum based on individu-
al instructor initiative and not as a result  
of coordinated campus-wide efforts such  
as general-education requirement or  
institution-wide learning outcome.” 

While many informants believed increased 
faculty interest in integrating sustainability 
content into their courses was an indicator  
of progress, others raised concerns about 
the longevity of an approach that relies  
solely on the efforts of individual faculty in                       

                          the absence of a larger institutional commit-
ment to sustainability across the curriculum. For instance, 
in 2011, some informants responded that they were “stum-
bling” forward toward incorporating sustainability… with a 
few more faculty being interested each year,” and in 2016, a 
respondent noted that, “More faculty are expressing interest 
in implementing sustainability curriculum, activities, etc.” as 
indicators of progress, while others worried that “… the indi-
vidual efforts of people who have been sustainability leaders 
are not sustainable. Those of us with a passion for sustain-
ability are exhausted. We can’t keep this up without some 
form of financial support.” (2011 survey respondent team). 

Curriculum and Faculty Development

was growing on their campus, 23 (49%) reported that it was 
holding steady, and four (8%) reported that it was diminish-
ing (Figure 4). These trends are very similar to the overall 
trends reported earlier in this report. 

However, progress was not uniform across institution types. 
Most notably, there were proportionately more four-year 
institutions in the “growing” category and more two-year 
institutions in the “holding steady” and “diminishing”  
categories (Figure 5). The majority of four-year institutions 
(13 of 20, or 65%) reported that sustainability  
in the curriculum was growing over the past 
five years, compared to one-quarter of two-
year institutions (7 of 27, or 26%). Less than 
one-third of four-year institutions (6 of 20, or 
30%) reported trends were holding steady, 
compared to a majority of two-years (17 of 
27, or 63%). Few institutions reported a  
diminishing trend, with only one (3%) four-
year campus and three (15%) two-year cam-
puses in this category.

In most cases, integration of sustainability  
into the curriculum has been a product of 
individual faculty members’ interest in the 
subject and their choice to incorporate  
pertinent sustainability content and con- 
cepts into their courses, as opposed to an 
institution-wide mandate or institutional  
encouragement for sustainability content to 
be infused into the curriculum. This pattern 
was identified numerous times across the state and across 
years. For instance, survey respondents in 2011 noted that 

Figure 5. Sustainability in the curriculum: general trends by institution 
type from 2011 to 2016. Reported by survey respondents in 2016 (n=47 
institutions total: 27 two-year institutions + 20 four-year institutions). 

 

 

Figure 5. Sustainability in the curriculum: general trends by institution type from 2011 to 2016. 
Reported by survey respondents in 2016 (n=47 institutions total: 27 two-year institutions + 20 
four-year institutions).  

 

 

7

17

3

13

6

1

0

5

10

15

20

25

Growing Holding Steady Diminishing

N
um

be
r o

f I
ns

tit
ut

io
ns

Sustainability in the Curriculum, by Institution Type

Sustainability in the Curriculum:
General Trends by Institution Type from 2011 to 2016

Two-year

Four-year



A 2016 - 2017 Progress ReportSustainability on Washington Campuses 16

Planning and Administration
As functioning communities, college and university cam- 
puses have enormous potential not only as sustainability- 
education leaders, but also as research and demonstration 
sites and local learning laboratories for sustainable practices. 
In a variety of ways, campuses make their sustainability work 
visible to the campus community and beyond. We wanted  
to learn where and how institutions were making progress  
in the following areas: 

•  Sustainability Committees: Presence of committees and  
 their staffing and funding (2005, 2012, 2016 data);

•  Campus Sustainability Plans: Number of institutions with  
 a standalone sustainability plan and/or sustainability goals  
 and activities integrated into institution-wide strategic  
 plans (2012, 2016);

•  Mission and Values Statements: Presence of sustainability  
 goals and/or values in formal institutional statements   
 (2012, 2016);

•  Participation in National Initiatives: Campus participation  
 in national organizations and sustainability tracking  
 tools (2016).

Sustainability Committees
Generally, sustainability committees are 
broadly constituted groups that develop, 
coordinate, and/or implement sustainabil- 
ity activities and initiatives on campus. The 
establishment of sustainability committees on 
campuses appeared to be taking off in the 
early 2000s. Of the 18 campuses in the Puget 
Sound region surveyed between 2003 and 
2005, eight (44%) had only recently estab-
lished sustainability committees. By 2012, 33 
(70%) of 47 campuses surveyed had a formal 
sustainability committee or council in place 
and active, three (6%) had informal task forces 
to serve this function, and two (4%) were just 
developing theirs (Figure 6). However, the upward trend 
appears to have peaked somewhat prior to 2012. By 2012, 
eight (17%) institutions no longer had functioning sustainabil-
ity committees or task groups and several others were show-
ing signs of difficulty, reporting reduced meeting frequency 
and struggles recruiting administrators to participate. The 
downward trend continued over the next four years. 

In 2016, only 23 (49%) of 47 institutions surveyed had active 
formal sustainability committees or councils. Six (13%) insti-
tutions had informal committees, three (6%) were developing 
new committees, 13 (28%) had committees but were no 
longer functioning, and two (4%) did not have a committee 
and were not planning to establish one at the time of the 
survey (Figure 6).

Our analysis suggests that on many campuses, it has  
been difficult for sustainability committees to gain formal 
status, and once formally in place and active, they find it  
can be challenging to maintain that status. On some cam- 
puses, however, sustainability committees or task forces  
were charged with developing sustainability plans and mak-
ing recommendations for creating professional staff positions 
to direct or coordinate sustainability activities on campus. 
Then, with plans completed or sustainability staff in place, 
the committee or task force dissolved. On the other hand, 
several institutions have recently reestablished their commit-
tees or working groups or are currently redeveloping theirs. 

There is no one common model for sustainability commit-
tees. Funding for staff and operations, reporting lines, and 
the focus of sustainability-related efforts varies between  
campuses. Regarding funding for sustainability staff, only  
17 (36%) of 47 institutions surveyed in 2016 reported having 
paid sustainability staff. This percentage is similar to our 
2012 data; however, between 2012 and 2016, nine (19%) 
institutions lost paid sustainability staff and five (11%) gained 
them. An additional three institutions were developing 

funding for sustainability staff at the time of the 2016 survey, 
while three campuses had reduced time and pay for their 
paid sustainability positions. The six institutions with informal 
sustainability committees did not have paid staff, but three 
of them were exploring the possibility.

Campuses also vary with respect to reporting lines and  
funding of sustainability staff and offices. Some institutions 
have sustainability staff working in the campus facilities office 
or similar departments, while others have coordinators or  
directors who are part of the president’s staff. Some have 
split reporting lines, both to the academic vice-president and 
the operations vice-president. Funding for sustainability staff 

Figure 6. Sustainability committees: status in 2012 and 2016. Reported by 
survey respondents in 2012 and 2016 (n=47 institutions).
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Planning and Administration

salaries comes from a variety of 
sources. According to the 2016 
survey, funding for paid sustainabil-
ity staff most commonly came from 
hard institutional money (82%), stu-
dent fees (47%), or a combination 
thereof. A few campuses reported 
sourcing funds from work-study 
for student workers, AmeriCorps, 
grants, or community contributions. 
Figure 7. shows sources of funding 
for the 17 institutions that report-
ed having paid sustainability staff. 
The total sum is greater than 100% 
because many sustainability staff 
salaries are funded from a combina-
tion of sources. 

When it comes to operating funds 
for sustainability activities, only 11 
(38%) of the 29 institutions with sustainability committees 
reported having funds for sustainability activities besides 
staff salaries in 2016. Funding came from hard institutional 
money, student fees, or a combination of both. Of these 11 
institutions, eight (73%) are four-year universities. The three 
two-year institutions with operating funds for sustainability 
activities were supported by student fees. 

The 2012 survey data reveals that most sustainability com-
mittees were focused on “greening” campus operations and 
facilities through initiatives such as recycling, inventorying 
greenhouse gas emissions, increasing energy efficiency, and 
promoting alternative transportation. Many committees 

Figure 7. Funding sources for paid sustainability staff reported by 
survey respondents in 2016 (n=17 institutions with paid sustainability 
staff). Percentages exceed 100% because institutions reported multiple 
funding sources.
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organized and hosted campus-sustainability events or Earth
Week activities. However, in 2016, 14 campuses reported 
that one of their sustainability committee’s foci was integrat-
ing sustainability into the curriculum. 

Campus Sustainability Plans
Many campuses have taken initiative to develop and adopt 
sustainability goals and activities into their institution-wide 

At University of Washington  

Bothell, students learn about the 

electricity consumption of one of 

the academic buildings on campus 

through one of several interactive 

touchscreen dashboards on campus. 

This dashboard displays real-time 

electricity, natural gas, and water 

consumption for all buildings on 

campus, and enables viewers to 

compare the resource use among 

the campus buildings. Photo: 

University of Washington Bothell.
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Missions and Values 
Statements
One of the most powerful ways institutions 
can communicate leadership, vision, values, 
and strategic directions is through mission 
statements and other formal declarations. 
Our surveys in 2012 and 2016 posed the 
question, “Does your campus mission and 
values statements contain language about 
sustainability, a sustainable future, or stew- 
ardship of the earth? If so, what is the lan-
guage and where does it appear?” In both 
years, approximately one-third of 47 insti- 
tutions surveyed reported having included 
language about sustainability in their mission 
and/or values statements, with 15 (32%) 
reported institutions in 2012 and 16 (34%) 
institutions in 2016 (Figure 9). It was more 

common for institutions to include sustainability language 
in their values statements than in their mission statements 
(Figure 9). 

While the numbers appear consistent, comparisons between 
surveys suggest that six institutions added sustainability to 
their mission/values statements between 2012 and 2016, 
while at the same time, five institutions that had reported 
having sustainability language in 2012 did not report having 
this language in 2016. It is not clear if these institutions 
changed their mission and values statements over that time 
or if survey respondents had different interpretations of the 
same statements. 

planning endeavors. We see campuses developing stand-
alone sustainability plans and/or integrating sustainability 
concepts into campus strategic plans. Of the 47 institutions 
surveyed in 2016, 16 (34%) had a sustainability plan, of which 
half were two-year institutions and half were four-year insti-
tutions. Another seven (15%) were developing theirs at the 
time of the survey. This is relatively consistent with survey 
results from four years prior in 2012 (see Figure 8). However, 
the specific institutions with and without sustainability plans 
varied considerably between the years. Of the 16 institutions 
reporting sustainability plans in 2016, 9 (56%) had developed 
theirs within the past four years. At the same  
time, 5 (27%) of 15 institutions that reported 
having sustainability plans in 2012 no longer 
reported having them in 2016. In some cases, 
though, respondents were unsure whether 
their campus had a sustainability plan or not. 

Additionally, of the 47 institutions repre- 
sented in the 2016 survey, at least 25 (53%) 
have included sustainability components in 
their overall strategic plans. Of these 25  
institutions, 11 (44%) are four-year institu-
tions and 14 (56%) are two-year institutions. 
Including sustainability into institution-wide 
planning efforts was seen as a positive sign 
of institutional commitment to sustainability 
by our survey respondents. For instance, one 
team of survey respondents from 2016 noted,  
“The fact that three of the four core themes 
of the 2015-2020 Strategic Plan are basically 
the definition of sustainability (Social Equity, Economic  
Vitality, and Environmental Integrity) is encouraging.”

Figure 8. Campus sustainability plans: status in 2012 and 2016. Reported 
by survey respondents in 2012 and 2016 (n=47 institutions).
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Figure 9. Mission and values statements with sustainability language in 
2012 and 2016. Reported by survey respondents in 2012 and 2016  
(n=47 institutions).
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Mission Statement Examples
Antioch University Seattle:   
Antioch University provides learner-centered education 
to empower students with the knowledge and skills to 
lead meaningful lives and to advance social, economic, 
and environmental justice.

Central Washington University excerpt:  
Central Washington University’s mission is to prepare 
students for responsible citizenship, responsible stew-
ardship of the earth, and enlightened and productive 
lives. Faculty, staff, students, and alumni serve as an 
intellectual resource to assist central Washington, the 
state, and the region in solving human and environ- 
mental problems.

Columbia Basin College:  
Columbia Basin College upholds an environment of 
diversity, fairness, equity, and sustainability, providing 
opportunities for the people of Benton and Franklin 
counties to succeed in their pursuit of higher educa- 
tional achievement, meaningful employment, and basic 
skills development, while promoting cultural effective-
ness and well-being for its community.

Gonzaga University excerpt:  
The Gonzaga experience fosters a mature commitment 
to dignity of the human person, social justice, diversity, 
intercultural competence, global engagement, solidarity 
with the poor and vulnerable, and care for the planet.

Highline College:  
As a public institution of higher education serving a 
diverse community in a multicultural world and global 
economy, Highline College promotes student engage-
ment, learning, and achievement, integrates diversity 
and globalism throughout the college, sustains rela- 
tionships within its communities, and practices sustain-
ability in human resources, operations, and teaching  
and learning.  

Pacific Lutheran University:  
Pacific Lutheran University seeks to educate students 
for lives of thoughtful inquiry, service, leadership and 
care for other people, for their communities and for  
the earth.

The Evergreen State College:  
As an innovative public liberal arts college, Evergreen 
emphasizes collaborative, interdisciplinary learning 
across significant differences. Our academic communi-
ty engages students in defining and thinking critically 
about their learning. Evergreen supports and benefits 
from local and global commitment to social justice, 
diversity, environmental stewardship and service in  
the public interest.

- 

Infusing Sustainability in  
Teacher Education in Washington:  
The Education for Sustainability  
STEM Outcomes Project

Universities and colleges across Washington State 
recently received funding from the National Science 
Foundation to collaborate on the improvement of 
Science, Technology, Engineering, and Math (STEM) 
teacher-preparation programs and to increase the 
recruitment of diverse STEM students into teach-
ing careers. To accomplish these goals, a number of 
“critical-component working groups” were developed 
to create, adapt, and pilot materials and tools relevant 
to the preparation of STEM teachers. Education for 
Sustainability (EfS) is one of these critical-component 
groups; members of this working group hold a vision  
for an interdisciplinary undergraduate curriculum that  
is accessible to all pre-service teachers (students pre-
paring for careers in K12 teaching) in Washington State. 

The development of an EfS curriculum and pedagogy 
will be systems-focused and will invoke place-, design-, 
problem- or project-based learning with an explicit  
emphasis on social, economic, and environmental 
justice. The EfS team aims to generate transformative 
learning experiences so that all pre-service teachers 
have the necessary knowledge and skills to teach 
students scientifically rigorous and ecologically relevant 
sustainability-practices. EfS aims to increase the capac-
ity for teachers to meaningfully address real-world 
challenges inside and outside of the classroom. Such 
preparation will culminate in K12 schools recogniz- 
ing the importance of an EfS certification that integrates 
across existing state endorsable areas. 
 
The Education for Sustainability Working Group is 
co-facilitated by Kathryn Baldwin, Eastern Washington 
University and Tamara Holmlund, Washington State 
University Vancouver. These leaders have built a large 
and diverse team of educators to contribute to this 
critically important task. The Working Group includes 
faculty members in teacher education from Eastern, 
Western, and Central Washington Universities and  
all three Washington State University campuses, as  
well as educators from K12 schools and non-profit  
organizations involved in environmental and sustain- 
ability education.
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Values Statements Examples

Cascadia College: We stand for a caring community, plu-
ralism and cultural richness, collaboration, access, success, 
innovation, environmental sustainability, global awareness, 
responsiveness, creativity.

Edmonds Community College: We infuse sustainable and 
transparent practices throughout all aspects of the college’s 
operations and programs.

Olympic College: A quest for community and environmental 
health where we contribute to the well-being and sustainabil-
ity of our community, serve as stewards of our environment, 
and study and model choices and practices that enhance 
environmental health, economic vitality, and social justice.

University of Washington Tacoma excerpt: …lives in har-
mony with the environment and is a wise steward of natural 
resources.

Walla Walla Community College: Sustainability: Walla Walla 
Community College values the well-being of its communities 
and is dedicated to protecting and restoring our resources. 
We advocate for and demonstrate practices that promote 
economic and environmental sustainability.

Our 2012 data revealed that in general, in mission and values 
statements, sustainability appears to have been more closely 
associated with environmental goals and values. By 2016, the 
social aspects of sustainability seemed to have become more 
common, with a slight increase in references to economic 

Figure 10. A) Aspects of sustainability emphasized in mission statements in 2012 and 2016, and  
B) Aspects of sustainability emphasized in values statements in 2012 and 2016. ‘Sustainability 
undefined’ refers to statements that explicitly used the term sustainability but did not provide 
sufficient context to determine what aspect(s) was being emphasized.
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aspects of sustainability as well. With regard to environmental 
aspects, institutions often used phrases such as environmen-
tally sustainable, environmental stewardship, stewardship
of natural resources, and care for the environment/planet. 
References to social aspects included terms such as social  
   justice, diversity, fairness, a multicultural 

world, cultural richness, well-being and 
sustainability of community. Economic 
aspects were less frequently referenced, 
but included terms such as economic 
vitality, global economy, business, mean-
ingful employment, economic justice,  
and area enterprise. 

A similar, though less dramatic, shift  
was observed in values statements  
containing sustainability language.  
From 2012 to 2016, there was a slight 
decrease in references to environmental 
aspects of sustainability, a doubling of 
social references, and a slight increase in 
economic references. In both the mission 
and values statements for both years, 
the term sustainability was occasionally 
used without indicating a context for its 
intended meaning (for instance, listing 
sustainability as a value but not describ-          

                               ing it). See Figure 10. for a visual summary             
                               of these trends. 

Students and their instructor at Walla Walla Community College installed 
this 79.2 kW photovoltaic system on the college’s Energy Systems 
Building. Photo: Walla Walla Community College.
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National Networks and  
Tracking Programs
Many institutions have demonstrated a  
commitment to sustainability through mem-
berships with sustainability networks and 
consortia. In the 2016 survey, institutions  
were asked whether their campus was a  
member of the American Association for  
the Advancement for Sustainability in Higher 
Education (AASHE), if they had conducted 
a self-assessment through AASHE’s 
Sustainability Tracking, Assessment, and 
Rating System (STARS), and whether they 
were signatories of the American College and 
University Presidents’ Climate Commitment 
(commonly known as the Presidents’ Climate 
Commitment). We examined responses by 
type of institution to learn if participation 
varied between two- and four-year institutions.

Of the 47 institutions represented in the 2016 survey, 25 
(53%) reported having joined AASHE at some point as 
institutional members, with 18 (38%) institutions reporting 
current membership as of May 2016. Two- and four-year  
institutions joined AASHE in roughly equal proportions;  
however, four-year institutions have been more likely to  
retain their membership status over time. Of the 18 institu-
tions that reported current AASHE memberships, 11 (61%) 
were four-year institutions and seven (39%) were two-year 
institutions. However, respondents from 15% of institutions 

Saint Martin’s University’s new engineering building received the highest 
LEED Platinum rating in the Western Hemisphere at the time of its  
completion in 2012. Photo: Hezekiah Pugh, http://www.hezekiahpugh.com.

Figure 11. Membership status with AASHE as of 2016, by institution type. 
Reported by survey respondents in 2016 survey (n=47 institutions: 27  
two-year institutions + 20 four-year institutions). AASHE is the Association 
for the Advancement of Sustainability in Higher Education.     
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were unsure whether their institution had joined AASHE as 
an institutional member (Figure 11). 
                           
STARS (Sustainability Tracking and Rating System), overseen 
by AASHE, is a self-reporting framework developed espe-
cially for colleges and universities to measure their “environ-
mental and social sustainability” performance with respect 
to a rigorous set of criteria. Based on its demonstrated 
commitments to sustainability in four categories (Academics, 
Engagement, Operations, and Planning and Administration), 
a campus can receive a Bronze, Silver, Gold, or Platinum 
rating. A voluntary reporting system, STARS provides institu-
tions a standard procedure for assessing sustainability efforts; 
reporting STARS data online allows the reporting institu-
tion to view inter-institutional comparisons. Participation 
in STARS does not require membership in AASHE, but it 
requires significant time and labor to undertake thoroughly. 

There is no mandate to conduct the STARS assessment 
within a given period of time, adding flexibility for individual 
institutions, but also making accurate comparisons between 
institutions more difficult. Some institutions register in the 
STARS system and periodically carry out a full reporting 
exercise to receive a formal STARS rating. Other campuses 
register in the STARS tool to informally track and manage 
their data for internal purposes. Still others post just the data 
requested by the Princeton Review of Green Colleges or by 
Sierra magazine for their annual “Cool Schools” ratings. Still 
other campuses are registered in the STARS system, but are 
no longer actively using it, because of staffing changes or  
other circumstances.
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Of the 47 institutions 
surveyed in 2016, 19 (40%) 
reported having participated 
in the STARS assessment, 23 
(50%) had not, and respon-
dents from five (10%) insti-
tutions were unsure if their 
institution had done so or 
not. Both two- and four-year 
institutions have conducted 
assessments through STARS, 
with slightly more four-year 
institutions having done so 
than two-year institutions. 
A current list of institutions 
participating in STARS is 
listed in Table 5. 

The American College 
and University Presidents’ 
Climate Commitment, 
initiated in 2006 by the 
organization Second Nature, 
encouraged campus leaders 
to make a broad commit-
ment to sustainability by cre-
ating a climate action plan 
and initiating other sustain-
ability activities on campus, 
including fostering sustain-
ability across the curriculum. 
Signatory institutions also 
committed to reporting

Table 5. Campuses using the AASHE Sustainability Tracking and Rating System 
as of Summer, 2017 (STARS website). *These institutions were not respondents 
in the 2016 survey.

STARS Rating Institution

Gold Pacific Lutheran University
Seattle University
University of Puget Sound
University of Washington

Silver Bellevue College
Edmond Community College
North Seattle College
The Evergreen State College 
Western Washington University
Whitman College*

Bronze Shoreline Community College
Seattle Central College
South Seattle College*

Using the STARS tool, but have not yet  
submitted data for full STARS rating.

Cascadia College
City University Seattle*
Eastern Washington University
Gonzaga University
Seattle Pacific University
University of Washington Bothell
Washington State University Pullman
Washington State University Vancouver

Cascadia College’s Global Learning 

and the Arts (GLA) building was 

certified as a LEED Platinum building 

in 2009, exceeding the state of 

Washington’s LEED silver mandate 

for capital development projects. 

The building has a 500-square-foot 

vegetated “green” roof and a  

storage tank that collects rainwater 

for irrigation and flushing toilets. 

Photo: Cascadia College.
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regularly on their progress toward carbon neutrality. Signing 
of this commitment was generally seen by survey respon-
dents as a positive indicator for the integration of sustainabil-
ity on campus, and an indicator of decline if their institutions 
had withdrawn from the commitment. For instance, a team 
of respondents in 2011 reported that “the signing of the 
President’s Climate Commitment led to the inclusion of 
sustainability in our college 
values, which then became 
one of our accreditation 
core theme indicators.” 
Respondents from another 
institution reported as an  
indication of decline that 
their president no longer sup- 
ported the President’s 
Climate Commitment. How- 
ever, annual fees and signif- 
icant institutional efforts were 
required to maintain active 
participation in the Presidents’ 
Climate Commitment and 
several Washington campuses 
have withdrawn from it.  

In 2015, Second Nature 
rebranded and expanded 
the American College and 
University Presidents’ Climate 
Commitment to form a new 
initiative, the Presidents’ 

Climate Leadership Commitments. The  
project now invites presidents and their  
campuses to work toward three related  
commitments: an overall climate commit-
ment, a carbon-neutrality commitment, and  
a resilience commitment. Like AASHE’s 
STARS program, this program provides an 
online reporting platform to track and assess 
campus progress. Of the 47 institutions 
surveyed in 2016, 15 (31%) reported being 
actively involved in this new version of the 
Presidents’ Climate Commitment. Four-year 
institutions were both more likely to sign and 
more likely to remain active in the Presidents’ 
Climate Commitment than their two-year 
counterparts. Of the 15 active institutions, 13 
(87%) are four-year institutions and two (13%) 
were two-year institutions. See Figure 12. 

        Over time however, participation in the    
        Presidents’ Climate Commitment initiative    
        declined, with 12 institutions reporting they 
        were no longer active signatories, the ma- 

jority (83%) of which were two-year institutions (Figure 12). 
However, this does not necessarily mean that these cam- 
puses lost interest in reducing carbon emissions but may 
have determined that it was not a suitable return on invest-
ment for them. Participation, predictably, in this initiative 
changes from year to year. Table 6. provides a current list  
of participating institutions.

Table 6.  Campuses Engaged in the Presidents’ Climate Leadership 
Commitments as of Summer, 2017 (Second Nature website).
*This institution was not a respondent in the 2016 survey.

Two-Year Institutions Four-Year Institutions

Bellevue College
Centralia College
Olympic College
Peninsula College
Shoreline Community College
Skagit Valley College

Eastern Washington University
Gonzaga University
Pacific Lutheran University
Pinchot University (graduate school)*
Seattle Pacific University
Seattle University
University of Puget Sound
University of Washington
Washington State University Pullman
Washington State University Tri-Cities
Washington State University Vancouver
Western Washington University
Whitworth University

        Over time however, participation in the    Figure 12. Signatories to the Presidents’ Climate Leadership Commitments as of 2016, by  
institution type. Reported by survey respondents in 2016 survey (n=47 institutions: 27 two-
year institutions + 20 four-year institutions). The Presidents’ Climate Leadership Commitments 
is formerly known as the American College and University Presidents’ Climate Commitment. 
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This section discusses 2016 findings related to the following:

• Centers and institutes: Campus initiatives that involve  
 research and outreach both with the campus community  
 and specific external audiences or stakeholders; 

• Student organizations: Student groups working on   
 specific projects within or beyond the campus community; 

• Campus spaces: Places and projects on campus that   
 demonstrate sustainability practices; 

• Community outreach: Sustainability related programs,  
 modest to quite large, that reach out to audiences or   
 communities beyond the campus.  

Centers and Institutes 
In Washington State’s colleges and universities, the focus, 
functions, and audiences of centers and institutes working to 
advance sustainability vary considerably. Some focus primar-
ily—or even entirely—on shaping multi-disciplinary educa-
tional experiences for students while others work primarily 
with audiences or communities external to the campus. As of 
2016, 16 (34%) of 47 institutions surveyed had special cen-
ters or institutes to advance sustainability related research, 
education, and outreach on their campus and/or in the 
wider region, reporting a combined total of 22 centers and 
institutes across the state. Figure 13. provides a list of these 
centers and institutes over a timeline of several decades. 
Here are some of the more recently established centers.

Seattle University’s Center for Environmental Justice and 
Sustainability (CEJS), established in 2014, serves as the 
clearinghouse for environmental programs and sustainability 
initiatives at the university. Beginning in 2014, it has hosted 
the biennial “Just Sustainability” conference for a regional 
as well as an international audience of educators. And, with 
Western Washington University, the CEJS is an AASHE-
sponsored regional Center for Sustainability across the 
Curriculum. In addition to supporting environmental justice 
and sustainability teaching and research, CEJS oversees cam-
pus sustainability reporting for AASHE’s STARS program and 
is responsible for organizing community outreach programs.

The Sustainability in Prisons Project (SPP) is a partnership 
between The Evergreen State College and Washington State 
Department of Corrections, as well with a number of partner 
agencies and non-profit organizations. The project brings 
environmental education, science, and nature into prisons 
through collaborative ecological conservation and education 
programs involving inmates, scientists, prison staff, students, 
and community partners.  A few examples of current pro-
grams include captive rearing federally-endangered Taylor’s 
Checkerspot butterflies, raising native plants for habitat 

restoration, and beekeeping apprentice education. Equally
important, SPP collaborates with prisons on developing 
sustainable practices to reduce the environmental, economic, 
and human costs of prisons.  With a small staff and a team 
of graduate students, SPP operates in all 12 state prisons in 
Washington and has inspired a national network of teams in 
multiple states.

The Evergreen State College’s Center for Sustainable 
Infrastructure, established in 2014, works with infrastructure 
professionals and policy makers in the Pacific Northwest to 
advocate for creating new approaches to infrastructure in  
the region, to make our water, waste, energy, and transpor-
tation sectors both better for the environment and more 
affordable. Along with working with thought-leaders and 
policy makers, this center is publishing a series of reports, 
each of which proposes a new sustainable infrastructure 
paradigm and describes path-breaking projects in each of 
these sectors.

University of Washington Tacoma’s Center for Urban 
Waters, established in 2007, is a research center focusing  
on the sources, pathways, and impacts of chemical pollutants 
in urban waterways. UW Tacoma faculty and students use  
sophisticated analytical tools and computer modeling to 
track pollutant sources and their transport in the Puget 
Sound region. The center has also held water symposia to 
bring together the Puget Sound research science community 
with college and university faculty and students around the 
most current research on Puget Sound.

Walla Walla Community College’s William A. Grant Water 
and Environmental Center, established in 2007, is both 
an award-winning green building and an ambitious set of 
programs and partnerships whose aim is to address issues 
essential to the sustainability of Eastern Washington’s  
water-dependent agriculture, salmon runs, and overall econ-
omy. The center provides classroom, lab, and office space 
for the college’s degree programs in Irrigation Technology, 
Natural Resources Technology and Management, and 
Watershed Ecology. It also provides lab and office space 
to its partner organizations, the Confederated Tribes of 
the Umatilla Indian Reservation, the Sustainable Living 
Center, UNIBEST International, the Walla Walla Watershed 
Management Partnership, and the Washington State 
Department of Ecology. Further, the center offers environ-
mental and watershed education programs for both youth 
and families.

Washington State University Vancouver’s Center for Social 
and Environmental Justice, established in 2002, brings 
together WSU faculty, students, and community partners 
around rigorous analysis of social, economic, racial, and 
environmental justice issues.  Twenty faculty members from 
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10 disciplines collaborate to advise students interested in the 
study of social and environmental justice, conduct interdis-
ciplinary community-based research, and create a clearing-
house that enables community groups to access research on 

issues of concern to them. The center also hosts a variety of 
lectures and colloquia which are often recorded and edited 
by Fort Vancouver Cable Television (FVTV) and broadcast in 
the Vancouver and Portland metropolitan areas.  

Figure 13. Timeline of sustainability related centers and institutes established by Washington State colleges and universities  
from the 1950s to 2016.

State of Washington Water Research Center, Washington State University

Center for Sustaining Agriculture and Natural Resources, Washington State University

Marine Science and Technology Center, Highline College

Center for Social and Environmental Justice, Washington State University Vancouver 

Washington Center Curriculum for the Bioregion, The Evergreen State College

Pacific Northwest Center of Excellence for Clean Energy, Centralia College

Sustainability in Prisons Project, The Evergreen State College

Center for Environmental Research, Education and Outreach, Washington State University campuses

Center for Urban Waters, University of Washington Tacoma

The Water and Environment Center, phase one, Walla Walla Community College

Center for the Environment, Central Washington University

Sound Policy Institute, University of Puget Sound

The Water and Environment Center, phase two, Walla Walla Community College

Institute for Integrated Energy Studies, Central Washington University

International Sustainable Development Institute, Central Washington University

Center for Environmental Justice and Sustainability, Seattle University

Center for Sustainable Infrastructure, The Evergreen State College

Institute for Energy Studies, Western Washington University

Office of Urban Environmental Leadership, Antioch University Seattle

Center for Applied Technology & Environmental Research, Spokane Community College

WSU Tri-Cities Social Justice Institute, Washington State University Tri-Cities

Salish Sea Studies Institute, Western Washington University
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Many Native American communities around the country 
are experiencing cultural and economic resurgence, but 
you would never know it based on what is taught in U.S. 
schools. One recent study found that most K12-school 
teaching about Native Americans in 50 states only refers  
to them prior to 1900 while ignoring their contemporary 
presence. The result, as Indian Country Today reports,  
is the false but persistent impression that “all Indians  
are dead.”

The Enduring Legacies Native Cases project, an initia-
tive at The Evergreen State College, is providing more 
accurate depictions of Native Americans today in K12, 
undergraduate, and graduate courses. Teaching cases  
are detailed narratives about contemporary issues in 
Indian country both here in the Pacific Northwest and 
elsewhere in the country. The cases  present issues that 
are interdisciplinary, complex, and with no easy solutions. 
Studying, researching, and discussing or role-playing 
cases engages students in real-world problems from a 
variety of perspectives. For Native American students, 
the cases provide an exciting, culturally relevant curricu-
lum. For students of other cultures, the cases provide an 
important window on Native American perspectives, sci-
ence, governance and policy, and cultural sustainability.  

The Native Cases website offers over 100 cases, each 
with teaching notes. The collection is free and sortable 
by discipline, topic, and tribe. The initiative offers annual 
workshops for college faculty and secondary-school 
teachers to learn how to use case-teaching methods.  
Since 2005, Enduring Legacies has been grant-fund-
ed, with support from the Lumina Foundation, the Bill 
and Melinda Gates Foundation, the National Science 
Foundation, the Nisqually Tribe, and The San Manuel 
Band of Mission Indians. The original partner campuses 
were two tribal colleges, Northwest Indian College and 
Salish Kootenai College, and a local community college, 
Grays Harbor. Faculty at more than 100 colleges, along 
with many K12 schools, now use the cases. As a result, 
thousands of students are gaining a more accurate  
understanding of Native Americans today. Now-retired 
provost and faculty member Barbara Leigh Smith and 
faculty member Linda Moon Stumpff lead the initiative.
See http//:nativecases.evergreen.edu.

A faculty group presents their analysis of a case in a Native Cases  
workshop at University of Puget Sound, sponsored by Curriculum  
for the Bioregion in 2015. Photo: Curriculum for the Bioregion,  
The Evergreen State College.

Examples of Cases in the Native Cases Collection  
with Sustainability Themes

•  Pebbles of Gold or Salmon of Time: Pebble Mine  
and the Cultural and Environmental Economics of  
Alaska Natives

•  Silak: Ice and Consciousness: The Arctic and  
Climate Change

•  Cape Wind and the Sacred Sunrise of the Wampanoag:  
 A Victory for Whom?

•  Alberta Oil Sands and the Rights of First Nations   
 Peoples to Environmental Health

•  When our Water Returns: the Gila Indian Community  
 and Diabetes

•  The Yakama Nation and  the Cleanup of Hanford:   
 Contested Meanings of Environmental Remediation

Enduring Legacies Native Cases: Teaching Cases that Increase Understanding  
of Native American Perspectives on Sustainability
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gardens, and the reduction of waste in campus dining ser-
vices. Food, water, and justice issues were a focus of several 
organizations, for instance, working to increase access to 
healthy foods for low-income communities or sourcing locally 
grown goods. At The Evergreen State College, students 
associated with the college’s Center for Community-Based 
Learning and Action run a branch of the Thurston County 
Food Bank. Similarly, fives campuses in Washington have 
chapters of the Food Recovery Network: Seattle Pacific 
University, University of Washington, Washington State 
University, Western Washington University, and Whitman 
College. These student-chapters recover surplus food from 
dining halls for use by their respective local non-profit orga-
nizations and shelters that address food insecurity.

At some institutions, student organizations focus on renewable- 
energy projects or infusing sustainability into residence life. 
Additionally, a few student organizations focus on integrating 
sustainability into the business world. Each of the 50 report-
ed student organizations is categorized by the most likely 
focus of their sustainability efforts, as determined by survey 
respondents’ qualitative responses and supplementary infor-
mation obtained from institutions’ web pages. See Figure 14. 
for an overview of the proportion of student organizations 
promoting sustainability in these different ways and see 
Table 7. for a list of sustainability-related student organiza-
tions reported in May, 2016.

 

“Feeding People, not Landfills” is the motto of the Food Recovery 
Network, a nation-wide student-driven initiative that addresses food  
insecurity through the collection of pre-consumer surplus food in  
campus dining venues and donating it to the people who need it most. 
Here Seattle Pacific University students weigh and package bread for  
pick-up by local shelters. Several campuses in  
Washington now have Food Recovery Network  
chapters. Photo: Seattle Pacific University.

Student Organizations
Through campus events, service projects, and 
action campaigns, students have played a crit-
ical role in promoting sustainability on campus 
and in the wider community as well. Of the  
47 institutions surveyed in May 2016, 33 (72%) 
reported having student organizations work-
ing on sustainability initiatives. Among the 20 
four-year institutions surveyed, 18 (90%) had 
student groups working on sustainability ini-
tiatives, compared to 16 of 27 (59%) two-year 
institutions. In total, 50 sustainability-related 
student groups were reported. Unfortunately, 
our 2012 survey did not ask about student 
organizations, so we do not have comparative 
data over time.  

As our respondents described, student orga-
nizations promote sustainability in a variety of 
ways. Many organizations focus on the envi- 
ronment and organize Earth Day events, increase recycling 
efforts, or otherwise promote awareness and environmentally 
conscious practices. Others have initiated food and garden 
projects, such as maintaining student farms, community  

Figure 14. Student organizations’ sustainability focus. A total of 50 
sustainability-related student organizations were reported by survey 
respondents in 2016. The focus of each organization was determined  
by analyzing survey respondents’ descriptions as well as content from  
institutions’ websites. Student organizations were sorted according to  
the perceived primary emphasis of their efforts. 
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organizations were reported by survey respondents in 2016. The focus of each organization 
was determined by analyzing survey respondents’ descriptions as well as content from 
institutions’ websites. Student organizations were sorted according to the perceived primary 
emphasis of their efforts.  

 

 

 

Environment
42%

Food and Garden
22%

Food/Water and 
Justice

18%

Environment and 
Justice

4%

Renewable Energy
6%

Business
4%

Residence Life
4%

Students Orgnanizations' Sustainability Focus



A 2016 - 2017 Progress ReportSustainability on Washington Campuses 28

Campus and Community Engagement

Table 7. continued on next page.

Table 7. Sustainability-related student organizations and focus of their sustainability efforts. 

Focus Student Organization Institution

E
nv

ir
o

nm
en

t

Associated Student Council Sustainability Committee Seattle Central College

Associated Students of Washington State University 
(ASWSU) Environmental Sustainability Alliance (ESA)

Washington State University

Earth Club University of Washington

EcoReps University of Washington

ECO student group (Environmental Campus Outreach) University of Puget Sound

Environmental and Sustainability Program (ESP) Western Washington University

Environmental Club Central Washington University

Environmental Club Highline College

Environmental Club Skagit Valley College

Environmental Club Tacoma Community College

Environmental Club Washington State University Tri-Cities

Environmental Club Washington State University Vancouver

Go Green Club Walla Walla Community College

GREAN (Grassroots Environmental Action Now) Pacific Lutheran University

LEAD- Learning, Environment, Action and Discovery Western Washington University

North Seattle Environmental Working Group North Seattle College

Student Sustainability Club Saint Martin’s University

Student Sustainability Collective Eastern Washington University

Students for Environmental Awareness Everett Community College

Sustainability Club Whatcom Community College

The Green Team Edmonds Community College

Fo
o

d
 a

nd
 G

ar
d

en

Community Garden Pacific Lutheran University

Community Kitchen Seattle Pacific University

CWU Campus Garden Coalition Central Washington University

Evergreen Campus Food Coalition The Evergreen State College

Evergreen State Permaculture The Evergreen State College

Garden Club Washington State University Vancouver

Garden SPACE, Seattle Pacific Agriculture for the 
Community and Environment

Seattle Pacific University

GROW AUS Student Group Antioch University Seattle

Learning Garden Saint Martin’s University

Project Earth University of Washington Tacoma

Student Garden Western Washington University
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Evergreen Campus Food Coalition The Evergreen State College

Food for Thought Seattle Antioch University Seattle

Food Recovery Network SPU Chapter Seattle Pacific University

Food Recovery Network UW Chapter University of Washington

Food Recovery Network WSU Chapter Washington State University

Students for Sustainable Food Western Washington University

Students for Sustainable Water Western Washington University

Sustainable Food Group Bellevue College

The Flaming Eggplant The Evergreen State College

E
nv

ir
o

nm
en

t 
an

d
 J

us
ti

ce

Civitas University of Washington Tacoma

KIPOS- Students Advocating Sustainability and Justice Whitworth University

R
en

ew
ab

le
 

E
ne

rg
y

LEGIT Club (Leading Energy Green Integrated 
Technology)

Walla Walla Community College

Students for Renewable Energy Western Washington University

The Clean Energy Committee The Evergreen State College

B
us

in
es

s Net Impact Group Western Washington University

Net Impact University of Washington

R
es

id
en

ce
 L

ife OIKOS Residential Learning Community St. Martin’s University

Students Expressing Environmental Dedication (SEED) University of Washington

Student volunteers in Seattle 

University’s Center for Environmental 

Justice and Sustainability read 

environmental books to children in 

an after-school program at nearby 

Bailey Gatzert Elementary School. 

Seattle University has a longstanding 

relationship with this Central District 

school, whose students come from 

one of the most economically  

disadvantaged populations in 

Seattle. Photo: Seattle University.
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Campus Spaces
Campuses have devised numerous ways to make sustain-
ability practices both physically visible and educational 
to the campus community and to visitors. These campus 
spaces may not only raise awareness for sustainability more 
generally, but in many cases, they serve as “living laborato-
ries” for innovation and experimentation with sustainability 
practice, and as research sites. Campus spaces can also offer 
supportive environments for students, faculty, community 
members, and wildlife on campus. Of the 47 institutions 
surveyed in 2016, 40 (85%) reported having spaces on their 
campus where sustainability practices are featured, such as 
farms, special gardens, or interpretive displays explaining the 
features of green buildings. We asked institutions to describe 
a few of their notable spaces. Table 8. groups these spaces in 
four categories: nature and horticulture, energy, water, and 
educational and interpretive materials.

On campuses, natural and horticultural spaces are being 
used for food production, teaching, personal well-being, 
wildlife habitat, water retention, pollution prevention, and 
general campus aesthetics. Flora can be found on the 
ground, on roofs, and on walls. Olympic College’s Barner 
Learning Landscape, for instance, functions as an outdoor 
learning laboratory with access to Puget Sound for many 
Olympic College classes as well as a nearby natural area for 
the campus community to enjoy.

Campuses around the state are also committing to more 
energy-efficient infrastructure, in part because of a 2006 
Washington State law requiring all major public higher 
education buildings be designed and constructed to the 
United States Green Building Council’s Leadership in Energy 
and Environmental Design (LEED) silver standard or to the 
Washington Sustainable School Design protocol. Of the 40 
campuses that reported having spaces on their campuses     
                                                that feature sustainable prac-

tices, 22 (56%) reported having 
green buildings. At least 15 
institutions have LEED-certified 
buildings, including Saint 
Martin’s University with the 
highest-rated LEED Platinum 
building in the Western 
Hemisphere at the time of its 
completion. Some campuses 
are also generating their own 
renewable energy and sharing 
real-time data on energy use 
and savings via digital “dash-
boards” displayed inside 
buildings or online. 

Colleges and universities are 
also investing in highly visible 
water conservation, reten-
tion, pollution prevention, 
and restoration projects. Rain 
gardens, specifically designed 
with native vegetation to 
naturally absorb rainwater 
runoff, are commonly fea-
tured on campuses in Western 
Washington. Several campuses 
have installed water bottle 
filling stations, and others have 
systems for water detention or 
retention and formal stormwa-
ter management plans. 

Furthermore, institutions  
reported their educational and

Table 8. Campus spaces that demonstrate or interpret sustainability practices (2016).

Nature and Horticulture Gardens (community and student gardens)

Farms

Edible forests and “foodscapes”

Pollinator gardens

Ethnobotanical gardens

Ecological restoration projects

Arboretums

Composting systems

Campus trails

Honeybee hives

Energy Solar panels

Wind turbines

Green (LEED) buildings

Retrofitted parking lots lights with LEDs

Water Rain gardens

Water bottle refill stations

Wetland restoration

Stormwater management systems

Green roof and gray water systems

Aquaponics greenhouse

Water detention/retention system

Experimental pervious pavement in parking lots

Educational materials, 
murals, and interpretive 
information.

Interpretive signs at any of these sites

Interpretive signs in campus natural areas

Murals and art pieces with sustainability themes

Online dashboards and digital dashboards that report 
and track energy and water use

Online displays, portals, and directories to sustainability- 
related places, people, and other resources
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interpretive strategies for making their sustainability plac-
es and projects more visible and accessible to the campus 
community. For instance, the University of Washington 
has developed an online Sustainability Map (visit http://
green.washington.edu/map/sustainability) that allows the 
user to interactively identify the location of dozens of sus-
tainability projects such as solar power panels and LEED 
buildings, alternative transportation options, gardens, 
compost collection sites, student initiatives, and much 
more. Other campuses are installing dashboard displays 
to showcase energy and water use in classroom buildings 
and residence halls, and a wide variety of interpretive 
signs to provide explanatory information and insight 
about sustainability practices and projects. 

Community Outreach
Outreach programs for the wider community can be a 
significant indicator of a campus’ commitment to its sus-
tainability mission. They can be targeted to K12 schools, 
local media, local organizations and institutions, or the 
community at large. They can also take the form of Earth 
Day/Week/Month events, topical conferences, or events 
using media outlets such as TEDx. The 2016 survey  
asked campuses if they had developed and implemented 
any outreach programs on specific environmental or 
sustainability-related issues in the region and/or sustain-
aibility theory, policy, and practice. Of the 47 institutions 

Theory to Practice: Sustainable 
Design Studios

For many decades, environmental planning and  
eco-design have been fixtures at several universities 
and The Evergreen State College. However, recently, 
sustainable design studios have emerged on several 
campuses, often as a capstone course in environmental 
studies or in a planning, engineering, or design field.  
For one term or as much as a year, students apply sus-
tainable design principles in some aspect of the cam-
pus operations or in nearby communities with specific 
planning or design needs.  

Washington State University’s Integrated Design 
Experience (IDX) is a keystone program of its Institute for 
Sustainable Design. The year-long studio is organized 
around linking teams of students with communities, 
stakeholders, and external professionals. The IDX attracts 
students from a range of majors and it aims for them to 
produce innovation that is articulated in the language 
of their discipline. The studio has tackled such problems 
as a redesign of an organic farm to promote resource 
efficiency, stormwater solutions for the ferry system in 
the Puget Sound, tall timber buildings for high-density 
housing solutions in transportation corridors, and biofu-
els supply-chains in the Pacific Northwest. 

Western Washington University’s Campus Sustainability 
Planning Studio is a quarter-long 3-credit studio course; 
students apply sustainability principles in various aspects 
of campus operations as well as with community clients. 
Similarly, University of Washington’s Program on the 
Environment offers the UW Sustainability Studio, a 
400-level capstone for its majors who also work in small 
teams with campus or community clients. Every quarter, 
the studio is organized around a distinct theme, which, 
in recent quarters has focused on waste, socially re-
sponsible purchasing, greening healthcare, and water. 

Both UW and Western have recently established 
“Sustainability City Year” programs. Originally pio-
neered by University of Oregon, each university 
matches students or student teams with a local city, 
county, or tribe to work on client-identified problems 
that need sustainable solutions. Western’s Sustainable 
Communities Partnership program and UW’s Livable 
City Year program marshal students from across the 
campus for these projects, including from their respec-
tive Sustainability Studios. 

Meriel Kaminsky, a student at Western Washington University’s Huxley 
College, looks over her project’s final report before presenting her 
findings on strategies the City of Edmonds might use to mitigate 
the impacts of stormwater runoff into the Edmonds Marsh. Photo: 
Sustainable Communities Partnership, Western Washington University.
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represented, 31 (66%) responded affirmatively. Of these 31 
institutions, 15 (48%) were two-year and 16 (52%) were four-
year institutions. While we cannot list them all, here are some 
notable outreach initiatives: 

Heritage University Environmentors: Since 2011, Heritage 
has been a chapter of the national Environmentors Program 
initiated and supported by the National Council for Science 
and the Environment. Its mission is “to mentor and motivate 
high school students underrepresented in the sciences as 
they conduct scientific research and acquire skills that will 
allow them to build careers and become active stewards of 
their communities and the environment.” The participants 
are White Swan High School students partnered with men-
tors at the Yakama Nation.

Lower Columbia College: For the past several years,  
Lower Columbia has hosted weekly “Community 
Conversations” at the Thursday noon hour on topics of  
interest, to which the campus community and wider com- 
munity are invited. Environmental and sustainability topics 
are regularly featured.

Pierce College: Pierce has built partnerships with the  
Center for Natural Lands Management and the Clover Park 
and Steilacoom School Districts to work on Garry Oak wood-
land restoration.

Seattle Pacific University: In 2012 and 2104, Seattle Pacific 
hosted Seattle’s Tent City 3 for a three-month period. Tent 
City 3 is a portable, self-managed community for up to 100 
individuals experiencing homelessness. Along with organiz-
ing nightly dinners for the residents, SPU made a concert-
ed effort to incorporate Tent City 3’s stay into curriculum 

Seattle Pacific University has twice 

hosted Tent City 3, one of several 

tent cities for Seattle’s homeless  

residents. During the group’s stay, 

the university provides utilities, 

nightly dinners prepared by  

volunteers, access to the Student 

Union, and tickets to campus sport-

ing events. Many faculty members 

incorporate TC3’s stay into the 

curriculum, including weekly health 

check-up clinics provided by the  

university’s nursing program. Tent 

City 3 returns to SPU in Fall, 2017 

and every three years thereafter. 

Photo: Seattle Pacific University.

whenever possible, and held community lectures and events 
on issues surrounding homeless and ways to address it. SPU 
plans to host Tent City again, every three years.

Seattle University: Through its Center for Environmental 
Justice and Sustainability, Seattle University students  
created an after-school reading program related to environ-
mental themes for children at their nearby Bailey Gatzert 
Elementary School.

The Evergreen State College: Evergeen has held a series  
of community fora on climate change and climate solutions. 
In 2012 and 2014 respectively, the college held TEDx events 
on climate change. These events are community gatherings 
that use a TED talk format with a live audience while record-
ing the talks for subsequent sharing via YouTube.  

University of Washington: For more than 15 years, all three 
campuses of the University of Washington have involved 
students in projects that restore damaged ecosystems in the 
Puget Sound area. The University of Washington Restoration 
Ecology Network (UWREN) works with community-based  
client organizations to identify restoration projects and 
involves both interdisciplinary student teams (enrolled for 
academic credit) as well as volunteers in on-the-ground res-
toration projects. Each year’s work is presented at a cumula-
tive session and celebration. 

Washington State University Vancouver: Through its Center 
for Social and Environmental Justice, WSU Vancouver has 
held a long-standing Spring Research Symposium for the 
campus community as well as professionals and citizens 
from greater Vancouver and Portland. Its 2016 symposium 
explored “Environmental and Climate-Justice Practices.”
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Finally, we asked our institutional respondents to look back 
and forward on the overall trajectory of their efforts to 
develop sustainability initiatives on their campuses, with a 
particular focus on the future. We wanted to learn about 
these elements: 

•  Emerging Concepts and Phrases: New ideas emerging  
 in sustainability conversations and initiatives on campus  
 (2016 data);

•  Challenges: The difficulties and barriers facing   
 sustainability work now and going forward (2016);

•  Aspirations: Specific goals and ideas for next steps in  
 the coming five years (2016).

Emerging Phrases and Concepts
Notions of sustainability grow from both concerns for the 
well-being of the world’s ecosystems and concerns for the 
well-being of people and society. The way sustainability is 
framed and discussed in academia and used by the public 
has been changing. Ever since widespread use of the first 
term, “sustainable development,”1 in the 1980s, it has con- 
tinued to evolve. Because campuses are places where new 
concepts and new ideas are always emerging, we asked our 
colleges and universities in Washington to share the con-
cepts and phrases related to sustainability that are appear- 
ing on their campuses. As we suspected, more colleges and 
universities than ever before are exploring and emphasizing 
the intersections between environmental and social concerns. 
According to the 2016 survey of 47 colleges and universities, 
the most common emerging sustainability-related words and 
phrases circulating on campuses were social justice, diversity, 
equity, community resilience (with respect to both ecological 
and social communities), and sustainable practices.

Sustainability is also being infused into cross-disciplinary  
and campus-wide themes such as global climate change, 
food systems (i.e., food justice, permaculture, urban farms, 
and sustainable agriculture), water systems and management, 
business (i.e., corporate responsibility) and marine systems.  
In addition to some of the more familiar phrases such as  
Go Green, recycling, composting, green spaces, and stew-
ardship, we also heard new phrases such as climate justice, 
localism, decolonization, ecological civilization, self-determi-
nation and others being linked to sustainability.

On the whole, these concepts are showing up in general 
education courses, major and professional degree programs, 
campus and class projects, posters, movie screenings, aca-
demic master plans, students’ backpacks and event flyers, 
and more. Some of these important ideas are being taken 

1     World Commission on Environmental and Development. (1987). Our 
Common Future. Report of the World Commission on Environmental and 
Development. Oxford University Press.

This climate justice mural on Seattle Pacific University’s Art Center was 
created by visiting artist Chip Thomas, who is a physician in the Navajo 
Nation as well as a mural artist. Thomas visited the SPU campus in 2014  
to install two murals, give lectures, and interact with students. Photo: 
Seattle Pacific University.

up by boards of trustees, supported by campus administra-
tive leaders, and initiated by faculty and students all across 
the state and across all institution types. However, the level 
of interest and support for sustainability conversations and 
activities varies greatly by institution. Campuses that made 
big early gains in the environmental sustainability realm, in 
general, now appear to be shifting their focus to intersec-
tions of social and environmental justice, while those just  
getting started with their sustainability initiatives appear to 
be concentrating first on “greening” campus operations. 

Challenges
Of course, as with any new initiative, advancing sustainability 
on campuses faces challenges. Sustainability progress has 
often relied on the good will of passionate faculty, staff,  
and students who dedicate time and resources to promote 
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the cause. However, without adequate support and coordina-
tion across campus units, these efforts can be disjointed and 
individuals and initiatives may sputter and burn out without 
their full potential ever being realized. Slow progress can be 
frustrating and deflating. Overcoming challenges begins with 
a clear-eyed look at them. We asked sustainability leaders 
what they saw as the major challenges moving forward with 
respect to sustainability in and across the curriculum on their 
campuses. The most common responses, in order, are listed 
in Table 9.

Many of these challenges are interrelated, such as faculty 
time and interest, and administrative support, funding, and 
coordination. The more interest faculty have in concepts of 
sustainability, the more likely they are to make time to revise 
and adapt their curriculum to incorporate it. Similarly, the 
more supportive and engaged a college administration is 
in sustainability conversations and activities, the more likely 
funding will be secured for initiatives.  

While both two-year and four-year institutions across the 
state face major challenges in implementing sustainability in 

and across the curriculum, there are some differences in the 
trends between them. Two-year institutions appear to have 
an especially difficult time gaining and maintaining faculty 
and student interest. In fact, of the 11 (23%) institutions that 
cited faculty interest as a challenge, all but one was a two-
year institution. Two-year institutions were also twice as likely 
to cite funding as a major challenge to moving forward com-
pared to their four-year counterparts.

However, four-year institutions are not without their own 
challenges. Out of 20 four-year institutions surveyed, seven 
(35%) cited lack of coordination for sustainability initiatives 
as a major challenge moving forward, and were twice as 
likely as two-year institutions to cite this challenge. This is 
in part due to the large size of many four-year institutions 
that makes integrating sustainability across programs and 
disciplines more difficult. Challenges notwithstanding, both 
two- and four-year institutions have been able to make  
progress toward integrating and institutionalizing sus- 
tainability on campus.

Table 9. Commonly cited challenges to advancing sustainability in the curriculum and on campuses.  
Percentages exceed 100% because institutions reported multiple challenges.

Challenge Description Institutions 
citing this 
challenge

Funding Securing adequate and consistent funding 14 (30%)

Academic Structures Revising or working within academic structures such as general education 
and degree requirements that impede integration and tracking of sustain-
ability in the curriculum

13 (28%)

Administrative Support Gaining formal institutional or administrative support for sustainability 
initiatives

11 (23%)

Faculty Interest Identifying, recruiting, and motivating faculty from across disciplines to take 
an interest in sustainability and integrate sustainability into the curriculum

11 (23%)

Campus-wide Coordination Establishing coordination for sustainability initiatives across the curriculum 
and across the campus community

10 (21%)

Faculty Time Finding strategies to enable faculty to invest time in collaboration and cur-
riculum and program development

8 (17%)

Competing Initiatives Finding ways for sustainability related initiatives to reach out to, support, or 
work with other initiatives that might otherwise be thought of as competing 
with the sustainability effort

4 (9%)

Student Interest Garnering and maintaining student interest year-to-year, particularly at two-
year institutions

4 (6%)

Sustainability Champions Recruiting champions on campus to provide ongoing support, leadership, 
and coordination, especially as other leaders move on or retire

2 (4%)
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In Development: A New University of Washington Sustainability Portal

At the University of Washington, the UW Sustainability 
Office is working to create a “Sustainability Portal”— 
a window into sustainability-related research, courses  
and projects. The goal of the portal is to facilitate  
cooperation, collaboration, and participation  
in ongoing sustainability efforts. With more  
than 45,000 students, 4,300 faculty, 643 acres 
of land and over 150 buildings, it is challeng-
ing for new students and even long-term  
staff and faculty to be aware of the diverse  
sustainability-related efforts underway on the 
Seattle campus.

The portal design has gone through many 
revisions and is not yet finalized. It started  
as a visually enhanced directory (see photo, 
above) with an interface designed to facilitate  
discovery by categorizing efforts under broad 
topics and giving the viewer a chance to drill  
down to narrow topics and individual research- 
ers. This solution was well-received, but cre-
ated redundancy with other campus directory 
efforts. The current design is a “Sankey” 
diagram (see photo, right). In this diagram, 
the width of the colored ribbons indicate the 
number of researchers working on a given 

topic. The advantage of this representation 
is that it clearly shows the interdisciplinary 
nature of sustainability work. The display is 
interactive and allows the viewer to narrow 
or expand the included topics. It also allows 
the viewer to choose which information to 
display (researcher names, departments, 
colleges, topics and general area). 

Developer Marilyn Ostergren comments, 
“Responses have been very positive, but we 
have plenty of remaining challenges—both 
technical and conceptual. On the technical 
side, we’re working to enable users to easily 
reduce or expand the amount of information 
with single-click filtering. On the conceptual 
side, we’re struggling to find the right cate-
gories in which to cluster related work. We 
welcome input and ideas from others.”

    The work is supported through a partnership   
between the University of Washington and the Seattle 
City Light Green Up program. Design work is being 
conducted by the UW Sustainability Office with help from 
student interns for gathering data and writing code to 
facilitate interaction. Stay tuned! 
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Aspirations
For a glimpse into future possibilities and sustainability 
pathways, we asked our 2016 survey respondents where they 
would like to see their campuses head between 2016 and 
2021, particularly with respect to sustainability in curriculum.  
The key ideas we heard were:

1) Coordinate and expand sustainability in and across  
     the curriculum; 

 2) Provide professional development opportunities  
     for faculty; 

 3) Establish meaningful ways to engage students in  
     sustainability; and 

 4) Further institutionalize sustainability on campuses. 

As we conclude this report, we leave you with a compilation 
of the ideas we heard, organized around these four key 
areas. 

Coordinate and expand sustainability in and across  
the curriculum:
•  Conduct an inventory of sustainability content in existing  
 courses, programs, and certificates to discern what   
 concepts/content regarding sustainability are actually   
 appearing in the curriculum.

•  Create a more intentional and coordinated sustainability  
 emphasis across the curriculum, encouraging faculty   
 across disciplines to introduce sustainability elements  
 into their classes.

•  Find ways to implement more interdisciplinary projects  
 and interactions for students, faculty, and the campus   
 community. 

•  Establish some kind of ongoing sustainability program  
 and curriculum for mid- to upper-level students to be   
 offered every year, with faculty rotating in and out.

Provide professional development opportunities  
for faculty:
•  Develop faculty learning communities, cross-disciplinary  
 workshops, and/or summer institutes on how to integrate  
 sustainability into the curriculum.

•  Find ways to share effective approaches already under  
 way both within and between campuses.

Establish meaningful ways to engage students in  
sustainability activity:
•  Implement sustainability-focused service-learning   
 or community-based learning experiences, ideally  
 as a component of graduation requirements.

•  Foster sustainability-focused experiential learning   
 opportunities on campus, either through developing   
 the campus as a living laboratory or capitalizing on  
 unique ecological property as a learning laboratory.

•  Provide lab space for students to work on energy projects,  
 experimental design, water systems, and other research. 

Further institutionalize sustainability on campuses:
•  Establish or resurrect a formal sustainability committee  
 with a paid sustainability coordinator and/or staff.

•  Develop a sustainability degree (major, minor, certificate,  
 concentration, or program).

•  Implement a sustainability requirement for graduation or  
 institute a campus-wide sustainability learning outcome.

•  Incorporate sustainability into mission statements and   
 core themes, strategic plans, and policies.

•  Create or enhance a sustainability-focused center  
 or institute.

•  Designate specific courses with significant sustainability  
 content in course catalogs and transcripts.

While there is no one-size-fits-all approach to integrating 
sustainability into higher education, it seems that a common 
ingredient for enduring progress is a committed sustain-
ability working group on campus. Initiation can come from 
above—senior administrators—or the grassroots. Many 
campus-sustainability teams are doing their work in both 
ways, involving key administrators and seeking their support 
while working laterally to create more hands on the oars. 
Sustainability action plans often lay out a large array of goals, 
far more than any one group can achieve in the short term. 
It seems that campus sustainability teams making significant 
progress have chosen specific doable goals, a year or two  
at a time.  

Seattle University students and other volunteers clear invasive English Ivy 
from Frink Park. Seattle University’s Center for Environmental Justice and 
Sustainability, OAR (Outdoor Adventure Recreation), and Earth Corps 
organized this event in May 2017. Photo: Seattle University.
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Conclusion
In the past decade, sustainability 
has been energetically taken up by 
a substantial majority of campuses 
in Washington State. Most colleges 
and universities across the state have 
begun to integrate sustainability  
concepts and practices into their  
curriculum, planning and administra-
tion, and various forms of campus 
engagement. For instance, collec- 
tively, there are now more than  
80 sustainability-related degree- 
programs, over 50 sustainability- 
focused student organizations, and  
23 formal sustainability committees  
on Washington campuses. Overall, 
we have seen an upsurge in faculty  
development opportunities to inte-
grate sustainability into the curricu-
lum, increased adoption of institution-
wide sustainability plans, heightened 
interest in incorporating sustainabil-
ity language into mission and values 
statements, and expanded intra- and  
inter-institutional partnerships.

It is also clear that campuses are at different stages of  
development with respect to their sustainability commit-
ments. Some institutions made substantial early investments 
in sustainability planning, staffing, faculty- and curriculum- 
development, and are holding steady with what they put 
in place. Other campuses are getting started and building 
momentum for sustainability practices and ideas. A small 
number of others have yet to build enough interest on the 
part of faculty and staff leaders to launch any significant 
sustainability work at all. Nonetheless, over the past  
decade, Washington State colleges and universities have 
made considerable progress in making sustainability visible 
and important in curriculum, operations, and campus life; 
and some campuses have made substantial strides in each  
of these areas and have become recognized as sustainabil-
ity leaders. 

However, this study also reveals that on many campuses, 
after significant growth and progress in the 2000s decade, 
sustainability initiatives are slowing or hitting a plateau with 
respect to campus leadership, coordination, and sustainabil-
ity investment. Whether this decreased momentum signals 
a reduced priority for integrating sustainability or a sign of 
maturation of prior efforts is highly context-dependent, but 
two explanations emerge from our survey data and inter-
views. There is no question that the Great Recession (2007-
2009) put tremendous stress on campus budgets. Funds that 
might otherwise have been invested in faculty development 

Evergreen faculty and students listen to a discussion of climate change 
policy proposals at the college’s 2016 Climate Change Conference,  
“It’s Happening. What Now?  Climate Change Research and Action.” 
Photo: The Evergreen State College.

or sustainability-projects were directed to other, more press-
ing institutional needs. At the same time, in the mid- and late 
2000s, sustainability began to be professionalized on several 
campuses. The sustainability work that was started—and 
excitement created—by ad hoc task forces was then trans-
ferred to newly hired sustainability staff. This change in the 
locus of leadership and responsibility sometimes led to even 
greater involvement by faculty, staff, and student volunteers, 
but in several instances, it had the opposite effect, involving 
fewer people and making sustainability endeavors gradually 
less visible and perhaps less fresh and emergent in the eyes 
of the campus community.  

Looking ahead, our data suggests three important trends for 
sustainability in higher education in Washington State. First, 
equity and justice concepts and imperatives regarding social 
well-being are rapidly becoming part of campus’s sustainabil-
ity dialogue. We are seeing themes such as environmental 
justice, diversity, equity, and resilience emerging in sustain-
ability coursework, degrees, centers, mission and values 
statements, and conversations and activities on campuses 
in general. Second, campuses are moving toward a more 
holistic approach to sustainability and infusing sustainability 
concepts and practices into multiple aspects of campus life. 
Greening campus operations was the primary focus 10-12 
years ago and remains an important focus, but now there 
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Conclusion

are small to ambitious sustainability initiatives emerging in 
student life, curriculum planning, and growing community 
partnerships. Third, enthusiasm for campus sustainability in 
all its forms remains very strong among all leadership groups 
(students, faculty, and staff) and will likely persist as the con-
cepts and applications of sustainability continue to evolve and 
attract new individuals. We repeatedly noted an impressive 
degree of commitment and resolve going forward, and a belief 
in the value of collaborative work, both within and between 
institutions and with community and regional partners. 

Sustainability leaders across the state shared with us their 
campus’s accomplishments and were generally pleased  
with the progress that has been made, yet everyone who  
provided us with data and ideas voiced a strong desire to 
expand and deepen their efforts. While Washington colleges 
and universities have made significant headway towards 
teaching and modeling sustainability, those who have con-
tributed the most recognize, as one longstanding leader  
put it, “We have only just gotten started. The future is  
calling us to do more, much more.”    

We repeatedly noted an impressive degree of commitment and resolve going forward, 

and a belief in the value of collaborative work, both within and between  

institutions and with community and regional partners. 

Washington State University (WSU) is serious about organic and sustainable agriculture by continuing to lead the way in preparing graduates 
for the burgeoning organic and sustainable agriculture industry. In 2006, WSU was the first in the nation to create a full academic major in 
Organic Agriculture Systems and an online 18-credit Certificate in Organic Agriculture. Photo: Washington State University..
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Appendix A

Participation by Colleges and Universities in Curriculum for the Bioregion Surveys 2005-2016

Two-Year Institutions
2005-06
(n-18)

2011
(n=22)

2012
(n=47)

2016
(n=47)

Bellevue College x x x x

Big Bend Community College     x x

Cascadia College x x x x

Centralia College     x x

Clark College     x x

Clover Park Technical College       x

Columbia Basin College     x x

Edmonds Community College x   x x

Everett Community College   x x x

Grays Harbor College     x x

Green River College   x x x

Highline College   x   x

Lower Columbia College     x x

North Seattle College x x x x

Olympic College x x x x

Peninsula College x x x x

Pierce College District x x x x

Seattle Central College x x x x

Shoreline Community College   x x x

Skagit Valley College x x x x

South Puget Sound Community College     x x

South Seattle College     x  

Spokane Community College     x x

Spokane Falls Community College     x x

Tacoma Community College   x x x

Walla Walla Community College     x x

Wenatchee Valley College     x  

Whatcom Community College   x x x

Yakima Valley College     x x
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Appendix A ~ continued

Participation by Colleges and Universities in Curriculum for the Bioregion Surveys 2005-2016

Four-Year Institutions 2005-06 2011 2012 2016

Antioch University Seattle x x x x

Central Washington University     x x

Eastern Washington University     x x

Gonzaga University     x x

Heritage University     x x

Northwest Indian College   x x x

Pacific Lutheran University x x x x

Saint Martin’s University   x x x

Seattle Pacific University     x x

Seattle University x     x

The Evergreen State College x x x x

University of Puget Sound x x x x

University of Washington x   x x

University of Washington Bothell x x x x

University of Washington Tacoma x x x x

Washington State University     x x

Washington State University Tri-Cities     x x

Washington State University Vancouver     x x

Western Washington University x   x x

Whitman College     x  

Whitworth University     x x
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Appendix B

Survey Questions on the State of Sustainability on Campuses in Washington State

Winter and Spring 2016

SECTION 1: SUSTAINABILITY IN THE CAMPUS CURRICULUM

1) Does your campus mission and values statement contain language about sustainability, a sustainable future, or stewardship 
of the earth?  If yes, what is the language and where does it appear? 

2) If your institution has institution-wide learning outcomes, do these include sustainability or “earth stewardship” (or a compa-
rable outcome) on the list of institution-wide outcomes?  If yes, how is this outcome phrased?  

3) Does your campus have a general education requirement related to sustainability studies or sustainability literacy?  

4) We are interested in knowing what new degree programs or concentrations are emerging that have to do with sustainability, 
sustainable agriculture, energy systems, sustainability and justice, climate change/climate solutions, sustainable business prac-
tices and similar foci. List the names of the specific degrees or concentrations, the type of offering (whether it is a major, minor, 
concentration, or certificate) and the year you began to offer it. Example: Sustainability Studies, Minor, 2011

5) Since 2000, were any programs or concentrations related to sustainability begun but discontinued?  If yes, please describe 
what happened.

6) Does your campus officially designate certain courses that have significant sustainability content?  In its catalog of course 
offerings?  On student transcripts? 

7) With respect to the previous questions on sustainability-related curricula, are there any details you would like to provide 
related to particular learning outcomes, general education requirements, and/or new majors or concentrations?

8) Over the past five years, do you think sustainability in the curriculum has been growing, diminishing, or holding steady on 
your campus?  

9) How and where are sustainability concepts and topics showing up in the curriculum at your institution?  In what depart-
ments/divisions/or colleges do you see sustainability emerging?  We realize this is a subjective question, but we would like your 
best take on what is emerging and what is promising.

10) Has your institution assessed students’ sustainability literacy? If yes, please briefly name and describe the assessment instru-
ment and how and when this assessment(s) was conducted, what and how many students were assessed, and whether you are 
planning future assessments. 

11) In the past five years, has your campus supported faculty members in their development of new sustainability-related 
courses and/or the integration of sustainability-across-the-curriculum?   If Yes, in what ways have your faculty members been 
supported? Check all that apply:
• A welcoming environment for this work, that is, general valuing of sustainability in and across the curriculum at the chair  
 and/or dean-level, and valuing of these emphases in our annual review and merit review processes.
• Support for faculty to attend workshops and conferences such as Curriculum for the Bioregion, the Washington Higher  
 Education Sustainability Conference at Western Washington University in 2014, AASHE, or other.
• Release-time and/or stipends for new sustainability-related course, curriculum. or program development. 
• Creation of an on-campus sustainability institute or “faculty learning community” to integrate sustainability content  
 into courses.

12) In the past five years, approximately how many faculty members have been involved overall in sustainability course devel-
opment or sustainability-across-the-curriculum activities?  Make your best guess.

Appendices
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SECTION 2: INSTITUTIONALIzING SUSTAINABILITY ON CAMPUS

13) Does your campus have either a formal or informal sustainability committee or working group?  

14) How often does your committee/working group meet each academic year?

15) To whom does the committee/working group report?

16) About how many serve on the sustainability committee or working group?  

17) Is there coordination or leadership for sustainability in and across the curriculum on your campus? 

18) Does your campus have paid sustainability staff? 

19) Is there additional information about your sustainability committee and/or sustainability office that you would like us  
to know?

20) What are the sources of funds for salaries for staff and interns?

21) If you have a sustainability coordinator or director of an office of sustainability, to whom does s/he report? (e.g., facilities  
manager; student affairs, president’s office) 

22) Does the sustainability coordinator/office have operating funds besides staff salaries? 

23) Does your campus (or community college district) have a sustainability plan?

24) Does your campus (or community college district) have a climate action plan? 

25) Does your campus’s overall strategic plan have a sustainability component?

26) Do you have spaces on your campus where sustainability practices are featured such special gardens, a farm, or  
interpretive displays related to your green buildings? If yes, please describe these spaces, note if they are interpreted  
(have interpretive signs, exhibits, or brochures) the year or the expected year of completion. 

27) Does your campus have any special centers or institutes (e.g. Center for Environmental and Social Justice, Center for 
Sustainable Infrastructure, etc.) to advance sustainability or sustainability-and-justice on campus and/or in the wider region? 
Also mention if any centers/institutes are in the planning stages. 

28) Are there student organizations on your campus working on sustainability initiatives? If yes, name the student groups,
their focus, student fee funding. If there are websites that list the groups or a specific group, please provide it/them. Is there 
additional information about student engagement in sustainability that you would like us to know?

29) Is your campus currently an institutional member of AASHE (The Association for the Advancement of Sustainability in 
Higher Education)?

30) Has your campus participated in the STARS assessment (Sustainability Tracking, Assessment & Rating System) with AASHE? 

31) Has your campus signed the American College & University President’s Climate Commitment or does it now participate in 
Second Nature’s newly formed initiative, the Presidents Climate Commitments?  

32) Outreach programs for the wider community can be a significant indicator of a campus’s commitment to its sustainability 
mission. Such outreach programs could be targeted to K12 schools, local media, organizations or institutions, or the 
community at large. They could take the form of ongoing partnerships, conferences, or media-outreach such as Tedx Events.  
Has your campus developed and implemented any outreach programs on specific environmental or sustainability-related 
issues on specific sustainability-related issues in the region and/or sustainability theory, policy, or practice?
 

Appendix B ~ continued

Survey Questions on the State of Sustainability on Campuses in Washington State
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Appendix B ~ continued

Survey Questions on the State of Sustainability on Campuses in Washington State

SECTION 3: SUSTAINABILITY PROGRESS AND ASPIRATIONS

33) What is your sense of the trajectory of overall sustainability conversations and activity on your campus? Are they growing, 
diminishing, holding steady? What trends and specific indicators give you this impression?

34) Campuses are places where new concepts and new ideas are always being incubated. Are notions of sustainability, justice, 
and a sustainable future being phrased in new ways?  What new words or phrases are circulating? Where are they appearing?  

35) With respect to sustainability in and across the curriculum, what stands out as your campus’s most significant accomplish-
ments in the past 10 years and most promising ongoing work? 

36) With respect to sustainability in and across the curriculum, what do you see as major challenges moving forward?

37) Now looking ahead to the period of 2016-2021: tell us where you would like your campus to head with respect to sustain-
ability in and across the curriculum. 

Survey of Campuses in Washington State on the State of Sustainability Education

Winter and Spring 2012

1) Does your campus mission and values statement contain language about sustainability, a sustainable future or stewardship 
of the earth? 

2) If you answered yes to the above question, what is the language and where does it appear? 

3) Does your campus have either a formal or informal sustainability task force? 

4) The task force/committee is: 
• In place and active
• Just being developed right now
• Not planned at present; or 
• We had a task force but it is no longer functioning

5) If you have a task force or committee, what are its 3-4 major foci? 

6) Does your campus have a: 
• Sustainability Plan
• Climate Action Plan?

7) Is the Sustainability Committee (or a sub-committee) working on curriculum development and/or faculty development? 
If yes, describe what this work has been or is right now. 

8) If your college or university has college-wide learning outcomes, do these include sustainability or “earth stewardship” 
(or a comparable outcome) on the list of college-wide outcomes? 

9) Does your campus have a general education requirement related to environmental studies or environmental literacy or 
sustainability studies or sustainability literacy? If yes, what year was this put in place? 

10) In the past decade, has your campus held any kind of professional development for faculty members on 
sustainability-across-the-curriculum? 

11) if you answered yes to the question above, please fill in the appropriate information: approximate number of faculty 
involved; sources of funding support for this activity; name of the leader/coordinator of this activity.
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Appendix C

2016 Survey Respondents

Antioch University Seattle 
Ron Harris-White

Bellevue College 
Sonya Doucette*
Roshni Tewari
Michael Reese

Big Bend Community College 
Bob Mohrbacher

Cascadia College 
John VanLeer* 
Abigail Lynam*

Central Washington University 
Martha Kurtz
Carey Gazis
Pam McMullin-Messier
Anne Johansen

Centralia College 
John Martens
Lisa Carlson

Clark College 
Peter G. Williams
Charlene Montierth

Clover Park Technical College 
Joyce Loveday
Kathy Smith

Columbia Basin College 
Brady Brookes 
Rik Smith
Kristy Henscheid
Brett Riley

In 2016, the following individuals completed an extensive online survey about the development and progress of sustainability 
teaching and practice on their respective campuses.  Many of these individuals supplied additional information via telephone 
interviews and also shared photos of notable sustainability-related projects on campus. We are most grateful for their informa-
tion, perspectives, and campus leadership.  

Members of the Curriculum for the Bioregion Steering Committee are denoted with an asterisk.

Eastern Washington University 
Judd Case
Robin O’Quinn
Camille McNeely

Edmonds Community College 
Timothy Hohn*
Holly Hughes*
Stewart Sinning

Everett Community College 
Molly Beeman
Pamela Pape Lindstrom

Gonzaga University 
Brian G. Henning

Grays Harbor College 
Laurie Kaye Clary
Monica Baze
Amanda Gunn
Tim Plagge

Green River College 
Nancy Lane
Daniel Najera

Heritage University 
Kazuhiro Sonoda

Highline College 
Lindsay Seeley 
Woody Moses
James Peyton
Tracy Brigham
Kevin Stanley

Lower Columbia College 
Louis LaPierre

North Seattle College 
John Figge

Northwest Indian College 
Terri Plake
Colleen Berg
Ane Berrett

Olympic College
Kim McNamara*

Pacific Lutheran University 
Kevin O’Brien*
Rose McKenney
Nathalie op de Beeck

Peninsula College 
Matt Teorey*

Pierce College District 
Kelly Gardner
Elysia Mbuja
Peter Kaslik
Christie Flynn*
Abby Dowd

Saint Martin’s University 
Irina Gendelman

Seattle Central College 
Grace Sparks*

Seattle Pacific University 
Bruce Congdon
Bethany Davis

Seattle University 
Phillip Thompson*
Yolanda Cieters

Appendices



A 2016 - 2017 Progress ReportSustainability on Washington Campuses 45

Appendix C ~ continued

2016 Survey Respondents

In 2016, the following individuals completed an extensive online survey about the development and progress of sustainability 
teaching and practice on their respective campuses.  Many of these individuals supplied additional information via telephone 
interviews and also shared photos of notable sustainability-related projects on campus. We are most grateful for their informa-
tion, perspectives, and campus leadership.  

Members of the Curriculum for the Bioregion Steering Committee are denoted with an asterisk.

Shoreline Community College 
Charles Dodd
Dawn Vinberg

Skagit Valley College 
Claus Svendsen*
Shawna Blue

South Puget Sound  
Community College 
Allen Olson

Spokane Community College 
Rebecca Rhodes
David Stasney
Megan Davis

Spokane Falls Community College 
Scott Rollins

Tacoma Community College 
Kristen Harrison

The Evergreen State College 
Scott Morgan
Karen Gaul*

University of Puget Sound
Daniel Sherman*

University of Washington 
Chris Toman

University of Washington Bothell 
Robert J. Turner*

University of Washington Tacoma 
Erica Cline*

Walla Walla Community College 
Marleen Ramsey
Dave Stockdale

Washington State University 
Julie Padowski
Dwight Hagihara
Stephanie Hampton
James Pratt
Emily Huddart-Kennedy

Washington State University Tri-Cities 
Kate McAteer
Ken Fincher
Judy Morrison

Washington State University 
Vancouver  
Desiree Hellegers 

Western Washington University 
Grace Wang*
Seth Vidana

Whatcom Community College 
Bob Riesenberg
Barry Maxwell

Whitworth University 
Patrick Van Inwegen

Yakima Valley Community College 
Gordon Koestler
Maria Cuevas
Matthew Loeser
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Appendix D

Curriculum for the Bioregion Steering Committee Members and Staff  / 2016-17 Academic Year

Antioch University – Seattle Kate Davies, Core Faculty, Graduate Program in Leadership & Change

Bellevue Community College Rob Viens, Dean of Science  
Sonya Doucette, Instructor, Chemistry & Environmental Science  

Cascadia Community College John VanLeer, Earth Sciences & Astronomy Instructor
Abigail Lynam, Sustainability Studies Instructor 

Edmonds Community College Holly Hughes, English Instructor
Timothy Hohn, Horticulture Program Director

Olympic College Kim McNamara, Instructor, Business Transfer Program

Pacific Lutheran University Kevin O’Brien, Associate Professor of Religion

Peninsula College Matthew Teorey, English Professor

Pierce College Tom Broxson, Chair, Natural Science
Christie Flynn, Dean of the Library and Learning Resources

Seattle Central College Grace Sparks, Biology Instructor

Seattle University Phillip Thompson, Professor, Environmental Engineering
Rob Efird, Associate Professor, Anthropology

Skagit Valley College Claus Svendsen, Chair, Environmental Conservation

South Seattle College Peter Lortz, Vice President of Instruction

The Evergreen State College Tyrus Smith, Planning Unit Coordinator and Faculty, Tacoma Campus 

Karen Gaul, Member of the Faculty

University of Puget Sound Daniel Sherman, Professor, Political Science and Environmental Studies

University of Washington Bothell Robert Turner, Senior Lecturer, Interdisciplinary Arts and Sciences
Mike Gillespie, Professor Emeritus, Philosophy

University of Washington Tacoma Erica Cline, Associate Professor, Biology/Interdisciplinary Studies

University of Washington Seattle Cynthia Updegrave, Lecturer, American Indian Studies

Western Washington University Grace Wang, Associate Professor, Huxley College

Nan McKay, nonprofit consultant

Abby Ruskey, environmental and sustainability education consultant

Curriculum for the Bioregion 
Washington Center

Jean MacGregor, Director, Curriculum for the Bioregion
Emily Lardner, Director, Washington Center
Danae Presler, Graduate Research Assistant
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Appendix E

About the Curriculum for the Bioregion Initiative

Bioregions are, literally, “life places”—defined by the 
intertwined natural and social systems we rely on for our 
well-being. Situating sustainability learning in our bioregion 
means engaging faculty and students with the immediacy 
and significance of what is happening here, connecting class-
room learning to local places, issues, people, and practices. 
Creating curriculum for our bioregion aims to give faculty 
and students both the tools—and the inspiration—to assume 
responsibility for environmental and community stewardship 
here, or wherever they live. 

To reach large numbers of students, Curriculum for the 
Bioregion enables college and university faculty members to 
build sustainability concepts and place-based learning into a 
wide array of undergraduate courses across many disciplines. 

In workshops and conferences, field courses, and faculty 
learning communities, Curriculum for the Bioregion con- 
venes educators to stretch, share, and strengthen their sus- 
tainability teaching, with a focus on involving students in 
their local contexts.

Since the project’s inception in 2005, over 1600 faculty  
members and graduate students from 60-plus campuses  
in Washington State and beyond have participated in 
Curriculum for the Bioregion events and projects. About 400 
faculty have participated in faculty learning communities last-
ing a year or more. Well over 200 individuals (from local and 
regional government, state agencies, utilities, tribes, non- 
profit organizations, and the business community) have served 
as expert “resource faculty” at meetings and field courses. 

A signature Curriculum for the Bioregion program has been “Sound Learning Communities,” intensive summer field courses on issues facing the Puget  
Sound bioregion. Over 100 faculty members and graduate students have participated in these courses, which have been held in four different regions  
of Puget Sound. Here, faculty teams share observations from an “environmental justice walking tour” in Seattle’s South Park neighborhood.  
Photo: Curriculum for the Bioregion, The Evergreen State College.
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Appendix E ~ continued

About the Curriculum for the Bioregion Initiative

In Fall 2017, Jean MacGregor, outgoing 

director of Curriculum for the Bioregion 

is turning the reins over to Grace Wang, 

an associate professor of environmental 

studies at Huxley College and the  

academic program director for 

Sustainability Studies at Western 

Washington University. 

Many involved faculty members have shared 
their courses or teaching activities in the project’s 
online Curriculum for the Bioregion Curriculum 
Collection, which is housed at the highly-regarded 
Science Education Resource Center (SERC) 
at Carleton College. The Sustainability and 
Contemplative Practice faculty learning commu-
nity, meeting since 2009, recently collaborat-
ed on a book, Contemplative Approaches to 
Sustainability in Higher Education: Theory and 
Practice, published in 2017 by Routledge Press. 

Curriculum for the Bioregion is entirely supported  
by grants and donations. Its funders have included 
The Russell Family Foundation, the Norcliffe 
Foundation, the U.S. Environmental Protection 
Agency, the U.S. Department of Education Fund  
for the Improvement of Postsecondary Education,  
the Greater Tacoma Community Foundation, and  
the Sustainable Path Foundation. 

Curriculum for the Bioregion convenes faculty learning communities that meet  
periodically over an academic year to explore and share sustainability oriented  
teaching approaches. Here the ‘Teaching in an Age of Climate Consequences”  
gathers at the Whidbey Institute in Fall, 2016. Photo: Curriculum for the Bioregion,  
The Evergreen State College.

Creating curriculum for our bioregion aims to give faculty and students both  

the tools—and the inspiration—to assume responsibility for environmental  

and community stewardship here, or wherever they live.
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Curriculum for the Bioregion
~ An initiative of the Washington Center

Curriculum for the Bioregion

bioregion.evergreen.edu

Washington Center for Improving the 
Quality of Undergraduate Education

The Evergreen State College
2700 Evergreen Pkwy NW

Olympia, WA 98505

For more information,  
please contact us:

MacGJean@evergreen.edu

The Evergreen State College in Olympia, Washington is a nationally 
recognized public liberal arts and sciences college known for its distinctive 

interdisciplinary curriculum, high level of student-faculty engagement,  
and strong emphasis on putting learning into action.
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